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Section 1: Planning for your trainee 

Timetabling training, mentor meetings and trainee non-contact time 
• All training sessions are MANDATORY, please ensure these are planned into the setting’s calendar as 

soon as possible so that appropriate cover is arranged in advance to release your trainee for these 
sessions. The training timetable is available on p6 and a ‘live’ timetable on Mosaic. 

• Trainees are entitled to 10% non-contact time each week to complete course tasks such as further 
reading and reflections to deepen their teaching knowledge. Please ensure that this time is protected 
and negotiate with the setting leaders and the trainee around when this might be best taken. Please 
also ensure there is staff cover available to release your trainee each week. 

• The course requires fortnightly mentoring. This consists of a 1 hour meeting every 2 weeks where you 
will be completing the ‘Learn, Explore, Apply’ process with your trainee. In addition to this, they are 
entitled to 30 minutes ‘informal’ mentoring support i.e. observing/feeding back on lessons, ongoing 
professional dialogue etc. Please start to plan mentor time into work diaries to ensure both mentor 
and trainee availability each fortnight – again staff cover for this might need to be negotiated 

 

Professionalism 
Trainee Responsibilities 

Trainees are expected to always act professionally and take responsibility for their own conduct and 

progress. This includes: 

 
Safeguarding 

Within all placements, trainees hold statutory safeguarding responsibilities and must act in line with setting policies 

and national guidance to protect pupils from harm. This includes maintaining vigilance, recognising signs of abuse or 

neglect, and reporting concerns immediately through the designated safeguarding procedures without delay. 

 

Attendance and Absence 

• Maintain regular and punctual attendance in line with the SCITT and employer’s expectations. 

• Report any absence or late arrival promptly and through the agreed reporting procedure (employed setting’s 
policy and SCITT’s policy of reporting by 8am to phase lead and SCITT Manager). 

• Provide appropriate evidence (e.g. medical appointment confirmation) where required (in line with their 
employed setting’s policies and procedures) and seek approval from appropriate personnel. 

Professional Conduct and Dress 

• Follow the organisation’s professional dress code at all times. 

• Behave respectfully towards pupils, staff, mentors, and visitors. 

• Always maintain appropriate professional boundaries. 
Documentation and Administration 

• Complete all required documentation accurately and within agreed deadlines. 

• Keep Mosaic, FPR and records up to date. 

• Engage fully with feedback and action points recorded in training paperwork. 
Engagement and Development 

• Attend all scheduled centre-based learning and contrasting placements, meetings, and mentor reviews. 

• Actively engage with feedback and demonstrate a willingness to improve via their learning journal and other 
reflections.  

• Raise concerns or request support in a timely and professional manner, in line with their professional 
responsibilities, including Safeguarding. 
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Mentor Responsibilities 

Mentors are responsible for supporting trainees while ensuring professional standards are upheld.  They 

should ensure that trainees have all the information they need to fulfil their professional responsibilities.  
 

Support and Development 
• Provide regular feedback to support trainee development both informally in their session/lesson journal book 

and formally as part of their reviews. 
• Set clear targets and review progress against them on Mosaic. 
• Offer guidance, encouragement, and appropriate challenge to support improvement. 

Monitoring Attendance and Professional Conduct 
• Monitor trainee attendance and punctuality regularly. 
• Ensure absences are reported appropriately and recorded accurately. 
• Challenge and follow up on patterns of non-attendance or lateness. 

Checking Professional Standards 
• Ensure the trainee adheres to professional dress and conduct expectations. 
• Address any concerns regarding professionalism promptly and constructively. 
• Model excellent professional behaviour at all times. 

Documentation and Quality Assurance 
• Check that required trainee documentation is completed accurately and on time. 
• Review documentation and reflections regularly via Mosaic. 
• Ensure feedback is clear, specific, and recorded appropriately. 

Reporting and Escalating Concerns 
• Identify and document any concerns relating to attendance, conduct, performance, or safeguarding. 
• Report concerns promptly in line with SCITT policies (https://www.bright-futures.co.uk/pdi/bright-futures-

scitt/policies/) 
• Escalate serious or ongoing concerns to the appropriate lead or manager without delay. 

 
 

https://www.bright-futures.co.uk/pdi/bright-futures-scitt/policies/
https://www.bright-futures.co.uk/pdi/bright-futures-scitt/policies/
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Trainee’s Centre-Based Training Timetable 
Trainees follow a calendar which interleaves the knowledge they need. All centre-based training sessions are MANDATORY and trainees need to attend ALL 

sessions. 

EYTS Training Timetable 2026-7 
Most training will take place at the Bright Futures training centre based at Altrincham Grammar School for Girls, Cavendish Road, Bowdon, Altrincham WA14 2NL.  Please note that the 
timetable may be subject to slight change due to ongoing trainee needs and availability of trainers and venues. Please keep an eye on the Mosaic ‘live’ timetable for up-to-date information. 
Please bring a packed lunch - tea and coffee are provided. Parking is on the surrounding roads, or we have use of the Bowdon Rooms Car Park, on the Firs – 7 minutes’ walk away (WA14 2TQ).  
We regret that all school carparks are permit only.  

 
22/09/2026 
Venue: The Bowden Rooms, Altrincham (WA14 2TQ) 
Time: 9.45-3.45pm  

Induction Day for trainees and mentors/Becoming an EYT 
Eleanor Davidson – SCITT Director and Donna Lamey – EYITT Lead 
 
 

2/10/2026 
Venue: Lime Tree Primary Academy  
Time: 9.45am – 3.45pm   
*Please note this is a Friday 

Child Development 0-5 years and the EYFS Curriculum (focusing on the Prime Areas of Learning)/Effective teaching in the Early Years to engage ALL learners 
AM: Lynne Hampton – Early Years Teacher and EYFS Lead (EYFS Curriculum and Child Development). 
PM: Lynne Hampton – Early Years Teacher and EYFS Lead  – (The role of the EYT and effective teaching strategies for ALL learners) 

13/10/2026 
Venue: Altrincham Girls Grammar   
Time: 9.45am – 3.45pm   

Using Evidence Informed Practice as a critically reflective practitioner/Observing, Assessing, and Planning for Learning within the EYFS to ensure all 
children’s needs are met 
PM: Claire Williams – Director of Alexandra Park Associate Research School working with the EEF (Engaging in research/critically reflective practice) 
AM: Katy Murphy – EYT and Reception Teacher at Rushbrook Primary School (Observation, assessment and planning in the Early Years) 
 

3/11/2026 
Venue: Altrincham Girls Grammar   
Time: 9.45am – 3.45pm   
 

The Foundations of Communication and Language, Early Literacy, phonics and Numeracy (0 to 4 years) 
AM: Donna Lamey- EYITT Lead and Bright Futures Early Years Stronger Practice Hub Lead (Early Literacy and phonics) 
PM: Donna Lamey – EYITT Lead and Bright Futures Early Years Stronger Practice Hub Lead (Early Mathematics) 

10/11/2026 
Venue: Altrincham Girl’s Grammar School 
Time: 9.45am – 3.45pm   

Understanding Children’s Behaviour/PSED, Trauma, Self-Regulation and Emotion Coaching 
AM: Lisa Wisher – Psychotherapist (Trauma/Self-regulation/Managing Behaviour) 
PM:  Lisa Wisher – Psychotherapist (Emotion Coaching in action) 
 

24/11/2026 
Venue: The Orchards Specialist School, Stretford (M32 
9TG) 
 Time: 9.45am – 3.45pm   
 

Adaptive Teaching to support all Learners – Equality and Inclusion/SEND/Safeguarding 
AM: Helen O’Brien – Headteacher at The Orchards Specialist School (SEND/Adaptive Teaching/Inclusion) 
PM: Helen O’Brien – Headteacher at The Orchards Specialist School (Observing SEND/Adaptive Teaching in practice) 

01/12/2026 
Venue: Broadheath Primary School, Altrincham 
(WA14 5JQ) 
 Time: 9.45am – 3.45pm  

Communication and Language/Supporting learners with speech and language needs/EAL/Equality, Diversity and Inclusion 
AM: Sara Byrne – EAL/EYFS Lead at Broadheath Primary School - (Effective CL/EAL Strategies to support all learners) 
PM: Sara Byrne – EAL/EYFS Lead at Broadheath Primary School - (Putting EAL teaching into practice in the EYFS) 
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12/01/2027 
Venue: Stanley Grove Primary School, Manchester 
(M12 4NL) 
Time: 9.45am – 3.45pm   
 

Physical Development/Understanding the World and Outdoor Play 
AM: Carol Griffiths – EYFS Lead at Stanley Grove Primary School (Physical Development and Understanding the World) 
PM: Carol Griffiths – EYFS Lead at Stanley Grove Primary School (Enabling Environment through Outdoor Play) 

26/01/2027 
Venue:  Lime Tree Primary School, Sale (M33 2RP) 
Time: 9.45am – 3.45pm   
 

Literacy and Numeracy in Reception/Understanding Synthetic Phonics 
AM: Jenny Windress – EYFS Lead at Lime Tree Primary Academy (Literacy and Numeracy in Reception) 
PM: Jenny Windress – EYFS Lead at Lime Tree Primary Academy (Understanding Synthetic Phonics) 

02/02/2027 
Wellfield Infant School, Sale (M33 5QW) 
Time: 9.45am – 3.45pm   

Preparing for Contrasting Placements (1) - Effective Practice in Reception, KS1 and KS2 (Understanding the curriculum continuum for 3-year-olds and 
over)/Effective Assessment in the EYFS 
AM: Kate Douglas/Karen Harrison – Reception Teacher and Deputy Head/EYFS Lead at Wellfield Infants School (High quality practice from Nursery to KS1) 
PM: Kate Douglas/Karen Harrison – Reception Teacher and Deputy Head/EYFS Lead at Wellfield Infants School (Effective Assessment in the EYFS, what 
this look like in practice) 
 

 23/02/2027 
Venue: Martenscroft Nursery and Family Hub, 33 
Epping St, Manchester (M15 6PA) 
Time: 9.45am – 3.45pm   
 

Preparing for Contrasting Placements (2) - Playful Pedagogy for 0-3s 
AM: Martenscroft Nursery and Family Hub (Understanding the learning and development needs of 0–3-year-olds) 
PM: Martenscroft Nursery and Family Hub  (Playful Pedagogy for 0-3s in practice) 

12/03/2027 
Venue: Lime Tree Primary 
Time: 9.45am – 3.45pm   
*Please note this is a Friday 
 

Consolidating Effective Teaching practice and refining Inclusive Practice/ Making Every Interaction Count 
AM: Lynne Hampton – EYFS Lead/Assistant Head at Brooklands Primary School – (Inclusion/Consolidating Teaching Practice) 
PM: Lynne Hampton – EYFS Lead and Assistant Head at Brooklands Primary School - (KS1/Transition) 

23/03/2027 
Venue: Altrincham Girls Grammar   
Time: 9.45-3.45pm 

Equality, Diversity and Inclusion in the EYFS/Leading approaches to Safeguarding and Inclusion in the EYFS 
AM: Eleanor Davidson – SCITT Director – (Equality, Diversity, and Inclusion) 
PM: Donna Lamey – SCITT Lead and Bright Futures Early Years Stronger Practice Hub Lead – (Leading effective safeguarding practice) 

 04/05/2027 
Venue: Altrincham Girls Grammar   
Time: 9.45am – 3.45pm   

Preparation for the EYT Year/ Establishing a Professional Identity 
AM/PM: Donna Lamey – EYITT Lead and Bright Futures Early Years Stronger Practice Hub Lead 

22/06/2027 
Venue: Altrincham Girls Grammar   
Time: 9.45am – 3.45pm   
 

Moderation Day   
Donna Lamey – EYITT Lead and Bright Futures Early Years Stronger Practice Hub Lead 

02/07/2027 
Venue: Altrincham Girls Grammar   
Time: TBC   
*Please note this is a Friday 

Celebration Day   
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Trainee Learning Journey 

Our curriculum is carefully sequenced and structured to support trainees' learning over time. It is organised 

into three distinct phases: Introductory Phase, Developmental Phase and Consolidation Phase.  

Each phase is clearly defined in terms of learning expectations, and this phased approach allows content to 

be explored in increasing depth over the training year.  Our curriculum draws from, and goes beyond, the 

Early Years Teaching Standards which can be found here:  Early years teachers' standards - GOV.UK 

Trainee learning should link to the stage of development they are in.  

 

 

 

 

 

 

 

 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

https://www.gov.uk/government/publications/early-years-teachers-standards
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Planning Focused Teaching Opportunities for your Trainee 
When planning opportunities for your trainee’s development, please make sure that trainees’ teaching experiences 

follows to above progression model  to ensure that trainees are ‘Profession Ready’ by the end of the course. 

You may wish to wait to design this based on your initial meeting with your trainee and identify any areas for 

development/gaps in subject knowledge. Please ensure they receive any support in managing their workload.  
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Mentors should take a flexible approach and recognise that trainees progress at different levels. It is also not a linear 

process, and trainees may need different adjustments. Mentors should exercise professional judgement and allow 

trainees to teach more lessons/sessions independently sooner than the progressive model, if they feel it is 

appropriate, or acknowledge that trainees may take longer to reach the suggestion progression.  

If you have any concerns about a trainee’s progress, please speak to your Phase Lead who can recommend reasonable 

adjustments to teaching commitments. 

Contrasting Placement Requirements 
School/Setting Placements 
The School Centred Initial Teacher Training course trains teachers for teaching across the EYFS, leading to Early Years Teacher 
qualification (0-5). They must also understand how early education links beyond age 5 and into key stages 1 and 2 in school. The 
following table indicates the nature and duration of the placements. 

 

 

 

 

Please note - there may be individual differences based on the trainee’s recent and relevant experiences.  
This will be agreed with the course leader. 

*Please also refer to the additional placement guidance which will detail how learning from contrasting 

placement/s will be purposefully integrated with teacher development within the main employed 

placement. 

 

Placement type Brief description of placement 
 

PLACEMENT A  

(Ongoing throughout the 
training year) 

The main ‘employed’ placement 

Trainees work closely with their school or setting mentor to plan and deliver 
individual, group and whole class sessions. They work within the framework and 
ethos of the organisation to build up the curriculum range and frequency of their 
teaching experience.  Opportunities should be provided across the 0-5 age range 
as appropriate within the school or setting. 

PLACEMENT B The contrasting placement 

This will vary according to the experiences gained in placement A. 

For example: 

Trainees based in a reception class or school nursery will require experience in the 
birth to three age range (minimum of 2 weeks).  This will include leading teaching 
and assessment as appropriate. 

Trainees based in a nursery, day care or pre-school setting will require experiences 
in the birth to four age range and the reception phase of the EYFS.  This will include 
leading teaching and assessment as appropriate, including whole class teaching. 

All trainees must spend a minimum of 2 weeks leading practice in a reception 
class. 

KS1 and KS2 placement All trainees should gain experience in KS1 and KS2.  This will include observing 
teaching and learning and supporting groups of children as required by the class 
teacher.   

This should be for up to a 1-week period in KS1 and 2 x days in KS2 (either in a 
block or individual days throughout the year). 
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Planning for Contrasting Placements 
When should the contrasting placement/s take place? 

Our curriculum and trainee learning journey is planned so that trainees are exposed to training content which will 

equip them with the suitable subject knowledge and pedagogy to ensure they will make the full use of their 

contrasting placement experiences. Therefore we recommend that this is completed between February 2027 and 

April 2027 (within the developing and consolidating phase of the trainee’s learning journey). This then gives time for 

your trainee to implement what they have learned on their contrasting placements, to further strengthen their 

teaching skills and knowledge within their own setting. However, we are mindful that due to trainee’s employed 

responsibilities within their ‘main’ placement, this might not best support the needs of the children/setting etc, 

therefore, we have some flexibility around this.  

A full overview of the placement process can be found here. 

Identifying the right placement for my trainee (Placement Planning) 

At the start of the course, trainees are required to complete a placement planning form with their mentors within the 

Trainee/Mentor Induction session in September 2026. This identifies any previous, recent teaching experience the 

trainee may already have within the 0-5 years and KS1/KS2 age ranges, including highlighting any gaps in prior 

teaching experience in to meet the placement requirements outlined above.  

As well as identifying any gaps in age phase teaching, the form also gives trainee and mentors time to start thinking of 

other teaching experiences which will strengthen trainee’s experiences of working with a diverse range of learners, 

which might be different from their own setting’s context i.e. working with more children with SEND/EAL/learners in 

more socially and economically disadvantaged areas etc. Once the form is completed, this is shared with course lead 

and mentor to inform placement planning. 

Ongoing discussion with mentor, trainee and course lead 

In November/December 2026, there will be an initial meeting with course lead, mentor and trainee (this is called the 

Collaborative Progress Review meeting) where trainee’s progress so far will be reviewed. As part of this meeting, we 

expect that the trainee and mentor have already agreed on the type of contrasting placement needed and how this 

might deepen trainee’s teaching skills knowledge i.e. developing adaptive teaching skills etc. This will then be agreed 

with the course lead.  

Timetabling Time out for Trainees 

Mentors will then liaise with their setting to timetable suitable time for the trainee to complete their contrasting 

placement/s (ensuring this meets the placement requirements outlined earlier on p10). Placements can either be 

completed in blocked weeks or on a more flexible basis (i.e. one day a week) as long as the minimum course 

placement requirement days have been met. 

Arranging Contrasting Placement/s 

Once the placement requirements have been planned and agreed between trainee, mentor and course lead, 

trainees/mentors can either approach suitable settings directly or via the course lead to arrange. Within the course 

placement handbook, there is further guidance/email templates for you to use to contact settings. Alternatively, 

mentors are welcome to speak to the course lead who can advise on suitable settings who have supported trainees 

previously. Once the placement setting has agreed to the trainee’s contrasting placement, please copy the course lead 

into the email and she will then liaise with the setting directly (copying trainees and mentors into any 

correspondence) to ensure the course and trainee’s needs will be fully met. 

Ensuring trainees will the most out of their contrasting placement/s 

Shortly before the contrasting placement/s start, mentor and trainee will meet up to complete a placement planning 

form (placement integration form). This will be shared with their mentor within the contrasting placement, to ensure 

https://brightfuturesedutrust-my.sharepoint.com/personal/dlamey_bright-futures_co_uk/Documents/Desktop/SCITT/1.%202025-6/3.%20Contrasting%20Placements/1.%20EYITT%20Constrasting%20Placement%20Overview%20Guidance%20-%2014.1.25.pptx
https://brightfuturesedutrust-my.sharepoint.com/personal/dlamey_bright-futures_co_uk/Documents/Desktop/SCITT/1.%202025-6/3.%20Contrasting%20Placements/5.%20Placement%20Planning%20Sheet%20Sept%202024.docx
https://brightfuturesedutrust-my.sharepoint.com/personal/dlamey_bright-futures_co_uk/Documents/Desktop/SCITT/1.%202025-6/3.%20Contrasting%20Placements/3.%20EYITT%20Contrasting%20Placement%20Integration%20Document.docx
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they are aware of the trainee’s prior learning/current stage in their teacher development and will be able to plan 

appropriate experiences for them on placement,  which will further support trainee development. At the end of the 

placement, the contrasting placement mentor will set trainees 2/3 targets (based on their learning there) to be shared 

with you, to then be implemented within their wider teacher development. This is to ensure that their learning is fully 

integrated within their overall trainee learning journey. 

During the contrasting placement/s 

During the placement, trainees will work through a placement booklet (one for 0-3s, one for Reception and one for 

KS1/KS2 placements) with suggested timetables available and suggested tasks/observations to be completed. They 

will then record their learning as reflections on Mosaic and share this with you after the placement. Their contrasting 

placement mentor will also complete weekly written ‘low stakes’ observations on their teaching using our written 

weekly progress form which is linked to our EYTS Curriculum/The Early Years Teacher Standards. At the end of the 

placement/s, trainees are required to complete a placement attendance form and a placement overview form. These 

will need to be signed by their contrasting placement/s mentor/s. 

After the contrasting placement/s 

Shortly after the completion of their placement/s, within your next mentor meeting, trainees will share the targets, 

written weekly progress reviews and placement reflections. This will then inform their upcoming learn, explore, apply 

process and the targets set on Mosaic so that they are able to meaningfully put what they have learned into practice. 

- EYTS Placement Overview form 
- Placement Attendance Log (one for each placement is needed) 
- Placement Integration Form (please note this is not needed for KS1 and KS2 placements) 
- Written weekly progress forms 

Trainees are then required to email these completed forms to our SCITT Coordinator, Chris Sorenson 

(csorensen@bright-futures.co.uk) shortly after.  

IMPORTANT - Please note that we will be unable to recommend trainees for EYTS until we have all the necessary 

contrasting placement forms ahead of their final Moderation Day on 22nd June 2026. 

Further placement guidance will be sent out  to trainees and mentors in  November 2026, however if you have any 

questions around contrasting placements before then, please contact the course lead.  

https://brightfuturesedutrust-my.sharepoint.com/personal/dlamey_bright-futures_co_uk/Documents/Desktop/SCITT/1.%202025-6/3.%20Contrasting%20Placements/3.%20Childcare%20observation%20guidance%20(1).docx
https://brightfuturesedutrust-my.sharepoint.com/personal/dlamey_bright-futures_co_uk/Documents/Desktop/SCITT/1.%202025-6/3.%20Contrasting%20Placements/4.%20Reception%20observation%20guidance.docx
https://brightfuturesedutrust-my.sharepoint.com/personal/dlamey_bright-futures_co_uk/Documents/Desktop/SCITT/1.%202025-6/3.%20Contrasting%20Placements/5.%20Key%20Stage%201%20and%202%20observation%20guidance.docx
https://brightfuturesedutrust-my.sharepoint.com/personal/dlamey_bright-futures_co_uk/Documents/Desktop/SCITT/1.%202025-6/3.%20Contrasting%20Placements/6.Written%20Weekly%20Progress%20form.docx
https://brightfuturesedutrust-my.sharepoint.com/personal/dlamey_bright-futures_co_uk/Documents/Desktop/SCITT/1.%202025-6/3.%20Contrasting%20Placements/6.Written%20Weekly%20Progress%20form.docx
https://brightfuturesedutrust-my.sharepoint.com/personal/dlamey_bright-futures_co_uk/Documents/Desktop/SCITT/1.%202025-6/3.%20Contrasting%20Placements/2.%20EYT%20SCITT%20Attendance%20Form.docx
https://brightfuturesedutrust-my.sharepoint.com/personal/dlamey_bright-futures_co_uk/Documents/Desktop/SCITT/1.%202025-6/3.%20Contrasting%20Placements/1.%20BF%20SCITT%20EYTS%20Employment%20Based%20placement%20compliance%20(1).docx
https://brightfuturesedutrust-my.sharepoint.com/personal/dlamey_bright-futures_co_uk/Documents/Desktop/SCITT/1.%202025-6/3.%20Contrasting%20Placements/1.%20BF%20SCITT%20EYTS%20Employment%20Based%20placement%20compliance%20(1).docx
https://brightfuturesedutrust-my.sharepoint.com/personal/dlamey_bright-futures_co_uk/Documents/Desktop/SCITT/1.%202025-6/3.%20Contrasting%20Placements/2.%20EYT%20SCITT%20Attendance%20Form.docx
https://brightfuturesedutrust-my.sharepoint.com/personal/dlamey_bright-futures_co_uk/Documents/Desktop/SCITT/1.%202025-6/3.%20Contrasting%20Placements/3.%20EYITT%20Contrasting%20Placement%20Integration%20Document.docx
https://brightfuturesedutrust-my.sharepoint.com/personal/dlamey_bright-futures_co_uk/Documents/Desktop/SCITT/1.%202025-6/3.%20Contrasting%20Placements/6.Written%20Weekly%20Progress%20form.docx
mailto:csorensen@bright-futures.co.uk
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Section 2: Meeting with your trainee 

What is the Fortnightly Progress Review? 
The Fortnightly Progress Review is a professional conversation about 

trainee learning and progress. Please agree a regular day and time to meet and 

ensure this is reflected on your trainee’s timetable. Your discussion is 

captured on an online form available on MOSAIC under the Mentor 

Meetings tab. The trainee will complete the Learn and Explore sections 

ahead of the meeting and this will form the basis of your discussion.  

Please contact SCITT Co-ordinator (Christine Sorensen) with any Mosaic 

queries. csorensen@bright-futures.co.uk.  

How and when do I carry out the first Fortnightly 

Progress Review? 
The first meeting should take place within the first week of the trainee 

starting the course. This meeting is an opportunity to agree the terms of your partnership. This might 

include: 

• Agree a time and place for fortnightly meetings 

• Agree how and when you would both like to be contacted 

• Set out a time scale for any sessions/lessons that you will both observe 

• Access Mosaic and make sure you both understand the Fortnightly Progress Review form and process 

• Find out more about the trainee’s programme 

• Discuss and agree that session visits will be informal and that any review of progress will be a shared 
professional discussion focused on the relevant learning theme.  

Every fortnight 

•Please make sure that you meet with your trainee for a minimum total of 1.5 hours on a fortnightly 
basis to review progress across the fortnight (Fortnightly Mentor Meeting) 
•Trainees will complete the Fortnightly Progress Review ahead of or during the session, leading the 
discussion on their progress that fortnight. 
•Discussions of progress will be based on session visits made across the week rather than a single, 
formal observation. Mentors may use feedback captured in the session visit journal to inform this.  
•Trainees will update their fortnightly targets on Mosaic and reflect on progress made against the 
previous fortnight’s target 
•Trainee will ensure that attendance is recorded accurately on Mosaic 

 
 

Please see the guide to completion below: 

 

 

 

 

 

mailto:csorensen@bright-futures.co.uk
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Date(s) of 1.5 hour Mentor Meeting(s) 
 

1 Hour – Monday 15th Sept with DL  
10 mins post session feedback with HLJ 16th  
20 mins planning for phonics input for Reception with DL 16th 

 

Learn 

Trainee to complete  
Before the meeting, please indicate which curriculum theme you are currently focusing on. The 
theme is indicated in the Trainee Learning Journey in the Mentor Guide. 
 

Please tick the current theme 
• 1. Setting high expectations 

• 2. Promoting good outcomes for children 

• 3. Knowledge of Early Learning and the EYFS 

• 4. Planning of education and care 

• 5. Adaptive teaching, responding to the needs of all children 

• 6. Accurate use of assessment 

• 7. Safeguarding and Welfare Requirements 

• 8. Wider professional responsibilities 

 

Trainee to complete 
Before the meeting, please complete a reflection on your centre-based learning.  
 

• What are your key reflections from the centre-based learning? 
• What sparked your interest or challenged your thinking during centre-based learning and 

why? 
 
I gained a better understanding of the EYFS curriculum, the EYFS statutory guidance and Development Matters and Birth to 5 
Matters non-statutory guidance. This really refreshed my knowledge around the 7 areas of learning and particularly focused 
on the Prime areas of learning. 
 
My knowledge really deepened around interacting with children in ways that extend their involvement and engagement using 
techniques such as being present with children, following their lead, introducing key vocabulary and using 
observe/plan/respond techniques (Julie Fisher – Interacting or Interfering). This is something that I would like to read more 
about (looking at Julie Fisher’s work). 
 
I also gained more understanding of knowing how children learn best through understanding brain development and the 
impact this has on how children develop from birth. This also has a strong impact this has on emotional 
development/attachment. I am going to read more around this using the readings recommended in the training session. 
How to create positive attachments and wellbeing using strategies/theorists such as Carol Dweck – positive mindset, 
Leuven’s Scales, Piaget and Vygotsky were also something which I had not previously looked at in any detail. I am going to 
speak to my mentor when I see them next and find out how the nursery supports attachment i.e. from new starters and when 
children transition to different rooms.  

 
 

 
 

This week’s 
core reading 

‘The Seven Key Features of Effective 
Practice’ - Development Matters, 2023 
(pages 7-11) 

Tick when 
completed 

✓ 

Trainee to complete 
Please complete a reflection on this week’s core reading. 

This should capture any mentor meetings or moments of ‘mentoring’ 

throughout the fortnight and can be from any staff member, not just 

your mentor, this includes professional conversations  

You should check the box which relates to the 

main learning theme for this week 

The word reflection is important here – you should make 

notes from your Centre Based Learning. A reflection 

should be your thoughts and development of these ideas 

Brief summary of the 

training, followed by 

some comments on 

what you have taken 

from it.  
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• Summarise your key reflections/thoughts from the core reading 
• Reflect on its potential application in your practice - this could be where you have seen it 

evidenced or how you might use ideas moving forward. You may link it to previous or 
current placement. 

The seven key features of effective practice provides useful prompts for the key things we (as teachers) 
need to ensure we provide our children to promote successful learning and development. I was 
particularly interested in the section on ‘self-regulation. Many children in my room have sometimes come 
in distressed and take a while to settle and during the day, we often have many incidents of children 
needing a lot of adult time and attention to help them regulate (even the older children). This made me 
think about how we use language during the day to guide children more, to help them plan, think about 
their actions and consequences and the importance of this being role modelled to children by supportive 
and encouraging staff. I feel that this is something we need to implement more in the room. At this stage, 
I am not fully confident in how to start implementing this in my room so I am going to speak to my mentor 
about how we might start this. I am also going to do some more research about this and look at the EEF 
research bank around self-regulation. 
 
Also, when reading the section on partnership with parents, this made me reflect on my own practice. I 
am not very confident when speaking to parents/carers and sometimes I shy away from speaking to them 
at the end of the day, particularly when asked about specific things around their child’s development. The 
article made me reflect on how important it is to know about each child’s family background and build 
strong relationships with parents/carers so that learning in setting could then support learning in the 
home. I am thinking of making a simple ‘getting to know you’ form out to the parents in my key 
group/room so I can find out a bit more about children’s needs, interests but also what the children like to 
do at home and at weekends. I would also like to collaborate more with parents/carers around home 
learning and will speak to our ‘parent partnership’ coordinator to find out what works well across the 
nursery. 

 

Explore 
MENTOR AND TRAINEE TO COMPLETE TOGETHER IN MENTOR MEETING 

How might the centre-based learning inform practice?  
How can your mentor support you to further explore your learning - e.g. applying learning in context, 
clarifying understanding, linking to current placement/department policies, support from other school 
based experts. 
Discussed self-regulation and how this related to the needs of the children in the 1-3s room. Donna also read the 
EEF Self-Regulation tool, and we discussed some words/phrases which could also be used to open conversations 
and role model self-regulation strategies to children. Donna is really interested in this area, and we feel that this 
would be a good starting point to support children’s PSED (partially the new starters) to help them to be more ready 
for learning. 
 

 
 
 
 
 

Explore how you can develop this learning in your practice 
• Consider the sessions/activities you are delivering this week, where can you apply this learning?  

• Consider wider setting exploration/application  
 

 We discussed the role of Emma (setting SENDco) and how as part of her role she is also children’s wellbeing 
champion. Donna agreed that she would really benefit from spending a morning with Emma to find out further 
strategies the setting uses to help children settle i.e. Leuven’s Scales and the ELSA training which Emma has 
recently been on. Donna will also shadow Emma leading a settling in visit for a child with more complex emotional 
needs (next Wednesday afternoon) to demonstrate how these strategies might look like in practice 
 
 

 
 
 

This is where you discuss with 

your mentor what you have 

learned, and your mentor 

helps you make connections to 

practice within your setting 

This is more of a practical 

section. Your lessons for this 

week may be planned so you 

may need to look to the 

following week to be able to 

implement learning.  
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Explore the application of your targets last week and close any completed targets 
• What successes or progress did you make as a result of your previous targets? 

• Were there any challenges in meeting your targets? How did you address them? 
 
Last week’s target was to build my knowledge of how to extend children’s vocabulary when role modelling communication and 
language skills. I have been planning key words to use which are linked to children’s learning experiences within the weekly 
learning focus and this has helped me to be more focused in how I do this. 
 
HLJ observed my interactions this week and said that I was extending children’s thinking skills well by using purposeful 
language during child-led play. I will continue to implement this and also work with other adults in the room so we are using 
consistent vocabulary within all interactions indoors and outdoors. 

 
  

Apply 

Setting targets – Minimum expectations 
 
Please set 2-3 targets using Mosaic. 
As a minimum, trainees must be given: 
 

• 1 Subject Knowledge target 

• 1 target linked to the current curriculum theme 
 
You may choose to set a further target relating to wider curriculum themes which reflects the 
trainee’s current development need 

Guidance on target setting 
 
Please refer to the Mentor Guide for guidance on target setting 
Discuss and agree up to 3 action steps per target to help the trainee understand and address the 
target 
Link every target to the relevant curriculum theme or themes 

 

Subject Knowledge target 

Target  Donna to speak to the SENDCo to gain more understanding of effective strategies for 
building attachment and PSED skills and how these are implemented across the 
setting. 

Actions  1. Speak to SENDco and book in a meeting for this week. 
2. Plan a list of key questions to ask SENDco around promoting children’s PSED. 
3. Meet SENDco to find out about what key strategies are used and how these are 

implemented. 
4. Reflect on how these can be implemented in own room. 

Curriculum link 
(current 
curriculum 
theme)  

(2) Promoting good outcomes for children 
(3) Knowledge of early learning and the EYFS 
 
 
 
 
 
 

Target linked to current Curriculum Theme  

Target  During interactions with children, implement 1 of the self-regulation strategies from the 
EEF research to improve children’s self-regulation skills. 

Actions  1. After meeting with setting SENDco (linked to first target), decide on which strategy to 
implement which will best meet children’s needs. 

Ensure you close any 

targets that are 

completed.  

Targets should be set at 

the bottom of the WPR 

and linked to the 

curriculum themes – this 

can help you carry out 

analysis of your focused 

areas of development 

Targets should be applicable in 

multiple contexts 

Actions should be precise and 

specific 
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2. During the week use this strategy within all interactions with children (where 
appropriate). 

3. Observe how children respond to this and make a note of any changes in how they can 
self-regulate. 

4. At the end of the week, evaluate the impact of this strategy ready to share with mentor 
at the next mentor meeting. 

Curriculum link 
(current 
curriculum 
theme) 

(2) Promoting good outcomes for children 

Optional third target to meet the trainee’s current development needs 
Target   
Actions   
Curriculum link 
(best fit)  
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Understanding the Curriculum: What is Learn, Explore, Apply and why 

does it matter? 
 

Trainees need support to connect centre-based learning (at the SCITT) with school-based learning (on 

placement). We use the Learn Explore Apply approach to help trainers, trainees and mentors make strong 

connections between training and placement learning. Trainees are asked to reflect on what they have 

learned, explore it further and apply it in the classroom – Learn Explore Apply.  

As a School based programme, most of the trainee implementation occurs on placement. Mentors are an 

integral part of the EXPLORE and APPLY sections 

 

 

 

 

 

 

 

 

 

 

 

Understanding the learning themes 
 

Our curriculum is divided into Learning Themes which are used to inform trainee learning and to assess their 

progress – what they understand and how effectively they are able to apply it. . Our curriculum provides 

trainees with a broad range of specialist training and experiences needed to successfully teach across the 

whole 0-5 years age range, with rich opportunities for trainees to demonstrate that they have met all the 

Early Years Teacher Standards by the end of the course. The standards can be found here:  

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/21164

6/Early_Years_Teachers__Standards.pdfhttps://www.gov.uk/government/publications/early-years-

teachers-standards  

Centre-based learning (CBL) 

Centre-based learning includes 

Professional Development and Subject 

knowledge training. It is delivered by 

subject knowledge specialists and 

takes place across our partner 

settings. 

This takes place in centre with the 

support of the SCITT. Mentors should 

be aware of what trainees are 

learning.  

Trainee Learning 

Trainees make active connections 

between centre-based and setting-

based learning by attending 

training, reading, independent 

research and observation 

This is the transition between the 

CBL and implementation and may 

be with mentor support  

Setting-based learning (SBL) 

Setting based learning should be closely 

aligned to centre-based learning. It is 

facilitated by mentors who provide the 

learning opportunities including 

professional dialogue, observation, 

modelled lessons and planning and 

teaching opportunities. 

This is the most significant areas of 

mentor support 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/211646/Early_Years_Teachers__Standards.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/211646/Early_Years_Teachers__Standards.pdf
https://www.gov.uk/government/publications/early-years-teachers-standards
https://www.gov.uk/government/publications/early-years-teachers-standards
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Please ensure that learning and teaching experiences on placement are also closely linked with the 

curriculum learning themes.  

 

Bright Futures SCITT Curriculum 

Curriculum Themes 

C
u

rr
ic

u
lu

m
 T

h
em

es
 

Setting high expectations 
• Establishing a safe and stimulating environment, setting goals to challenge all learners, demonstrate 

positive values expected of children. 

Promoting good outcomes 
for children 

• Accountability for children’s progress, babies’ development, building secure attachments, critical 

thinking, role modelling communication and language, parental partnerships to support wellbeing. 

Knowledge of 
Early Learning and the 

EYFS 

• Child development knowledge, widening children’s experiences, understanding curriculum continuum 

0-5 years/KS1 and KS2, successful teaching of synthetic phonics and early mathematics 

Planning of education and 
care 

• Observation, assessment and planning, educational programmes, promoting love of learning with 

parents/carers, lead group activities, reflecting on teaching for continuous improvement. 

Adaptive teaching, 
responding to the needs of 

all children 

• Factors that can inhibit learners, adapting education and care, understanding needs of all learners, 

transitions, early identification of need/partnership working. 

Accurate use of 
assessment 

• Leading assessment, ongoing assessment liaising with parents/other professionals, feeding back to 

parents. 

Safeguarding and Welfare 
Requirements 

• Legal requirements for safeguarding/health and safety, establishing a safe environment, understanding 

policies and procedures, identifying and acting on any concerns. 

Wider professional 
responsibilities 

• Equality and anti-discriminatory practice, wider contribution to setting, lead collaboration with 

professionals/parents, implement/model effective education and care, continued professional 

development, reflect/evaluate on effectiveness of provision, contribution toward multi-agency teams. 
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Supporting the SCITT Curriculum: Target Setting 
 

Rationale: The Bright Futures SCITT follows a LEARN, EXPLORE, APPLY model. Mentors are crucial within both the 
EXPLORE and APPLY phases where they will take our centre-based learning (CBL) and help trainees understand 
how this relates to their setting-based learning (EXPLORE) followed by helping them to APPLY this within their 
lessons through their target setting. 

 
Where on the 
paperwork? 

 
 
 
 

• Target setting takes place at the bottom of the Fortnightly Progress Review (FPR)  

 

 
How often? 

 

 

• Trainees should be set 2-3 targets fortnightly 

• One should be curriculum focused. One should be subject knowledge based.  

• Once a target has been met, it should be marked as approved. 

 
• Targets can carry on beyond one fortnight, as it may take a trainee a few weeks to master 

the area of development. If you have any concerns about a trainee progress, you should 
contact your professional mentor/the SCITT phase lead. 

 

 
How does this 
support centre 
based learning? 

 

 

• Targets should be grounded in the Bright Futures SCITT Learning Themes (see p20) 

• Trainees will be given a fortnightly focus. They should highlight this on their FPR: 
 
 
 
 
 
 
 

 
 
 

• Mentors should highlight this curriculum link when setting targets.  

• Mentors will receive an announcement every fortnight which details the CBL.  

 
How will I know 

if a target is 
appropriate? 

 

 
 

• Targets should be tailored to the trainee’s current phase—Introductory, Developmental, 
or Consolidation—so that expectations match their stage of progress and confidence. For 
example, early targets may focus on establishing routines and managing behaviour while 
later ones may emphasise adaptive planning and assessment. See mentor guide for 
Learning themes: 2. Mentoring 
 

• Target setting should form part of your trainee's reflective practice and be developed 
through professional dialogue with mentors Initially, mentors may want to consider an 
instructional coaching model as the trainee is a novice however, as the trainee progresses, 
mentors may wish to take a more collaborative or coaching approach.  
 

 
What makes an 

effective 
target? 

 

Targets should:  

• Clarify the Area for Development: Begin by identifying a specific aspect of the trainee’s 
practice that requires improvement. This should be clearly linked to one of the Bright 
Futures SCITT Learning Themes 

 

https://app.mosaic.penrose.education/#/institutions/62/course-files?folder={%22folder%22:{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/Secondary/2.+Mentoring/%22,%22name%22:%222.+Mentoring%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false},%22folderStack%22:[{%22id%22:%22%22,%22name%22:%22%22,%22isRootFolder%22:true,%22isRootRoleFolder%22:false},{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/%22,%22name%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false},{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/Secondary/%22,%22name%22:%22Secondary%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false}]}
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• Define the Actions Required: Outline the practical steps the trainee will take to improve. 
These should be observable and achievable, such as implementing a new strategy, 
additional research, trialling a technique, or engaging in structured reflection.  

 

• Identify Support and Resources: Specify what guidance, materials, or professional input 
the trainee will need to succeed. This might include mentor modelling, peer observation, 
or access to curated resources. 

 

• Signpost Where to Find Support: Provide clear directions to where the trainee can access 
the identified support—such as recommended blogs, books, articles, or SCITT platforms 
like Mosaic. 

 

• Establish Success Criteria: Describe what successful progress will look like in terms of 
children’s outcomes (e.g. improved engagement, behaviour, learning) and the trainee’s 
teaching quality (e.g. confidence, consistency, impact). Make this measurable and linked 
to setting evidence. 
 

• Set a Realistic Timeframe: Agree on a time period in which the target should be 
achieved—typically 2–3 weeks depending on complexity. Ensure this fits within the 
trainee’s current phase (Introductory, Developmental, or Consolidation).  
 

 
Examples 

 

 
 
 
 
 

Curriculum: (PA) Improve your use of questioning to uncover misconceptions within KS3 
lessons. 

• Review questioning session from CBL  

• Attend training with XX 

• Consider any potential misconceptions and how you might adapt teaching in light of 
these  

• Plan hinge question as part of starter activity with XX 
 
Subject Knowledge: (TP) Prepare to teach the topic of XX to XX next week 

• Review textbook/exam board specification 

• Observe teaching of topic with XX 

• Complete practice questions 

• Review Scheme of Work 

• Look at previous SOW to ensure good understanding of prior knowledge 
 

Helpful 
Documentation 

 

• Example targets for each week and a link to the mentor guide can be found on Mosaic: 2. 
Mentoring 

• If you have any questions around target setting, please do not hesitate to contact your 
Phase Lead.  

 
Mosaic offers AI functionality to provide guidance and clarity around target setting. It will make 
suggestions as to the ways in which targets might be made more accessible to trainees but still 
provides mentors with the autonomy to make decisions regarding what is best for trainees.  

Section 3: Supporting your Trainee 

Feedback 
Session Feedback 
Trainees do not get formally observed by mentors. Instead, they receive informal feedback after sessions. 

This should focus on the ‘highest leverage’ moments of the session and can be captured in their orange 

feedback books and should be brief bullet points.  

https://app.mosaic.penrose.education/#/institutions/62/course-files?folder={%22folder%22:{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/Secondary/2.+Mentoring/%22,%22name%22:%222.+Mentoring%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false},%22folderStack%22:[{%22id%22:%22%22,%22name%22:%22%22,%22isRootFolder%22:true,%22isRootRoleFolder%22:false},{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/%22,%22name%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false},{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/Secondary/%22,%22name%22:%22Secondary%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false}]}
https://app.mosaic.penrose.education/#/institutions/62/course-files?folder={%22folder%22:{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/Secondary/2.+Mentoring/%22,%22name%22:%222.+Mentoring%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false},%22folderStack%22:[{%22id%22:%22%22,%22name%22:%22%22,%22isRootFolder%22:true,%22isRootRoleFolder%22:false},{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/%22,%22name%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false},{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/Secondary/%22,%22name%22:%22Secondary%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false}]}
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Collaborative Progress Reviews (CPR) 
Collaborative Progress Reviews are an opportunity to review trainee progress together. The purpose of the 

CPR is to ensure that trainee learning needs are being met and to review progress to date.  The SCITT Phase 

Lead will consider trainee and mentor accounts of trainee learning against the curriculum learning themes. 

The Phase Lead will consider the stage the trainee has reached. The CPR will generally take place in person 

but may take place online where appropriate. A CPR will be carried out in the Autumn and Spring terms. 

Session Visit 
As part of the CPR process, trainees will receive a session visit from the Course Lead. The Phase Lead will 

contact you to arrange a suitable time and date for the session visit. The 10-minute session visit will be 

followed up with a CPR discussion with mentor and trainee. This visit is not about providing the trainee 

feedback on the session, but is an opportunity to review trainee progress and to ensure that training needs 

are being met. It is not an assessment. 

 

Quality Assurance and Reporting 
A trainee must meet all the Early Years Teachers’ Standards at the end of the programme in order to be 

recommended for Early Years Teacher Status, but the Early Years Teachers’ Standards are no longer used as a 

developmental or assessment tool during the programme. We do ask you to review trainee’s progress towards 

this at key assessment points. Please consider the point a trainee has reached on the programme when 

reviewing progress. 

 

We use the following system to indicate whether a trainee is on track to meet the Early Years Teachers’ 

Standards at the end of the programme: 

 

Cause for Concern 
This means that the trainee is not making expected 
progress even with support. 

On Track 
Given the point the trainee has reached on the 
programme, are they on track to meet the Early Years 
Teachers Standards by the end of the programme? 
Have they made appropriate progress for the point they 
have reached in the SCITT year? 
 

 

Please contact us if you have concerns about progress at any point. Our procedure for addressing concerns is 

addressed in the seeking support section of the Primary Handbook and this is shared with trainees. A concern 

can be raised by either the trainee or the mentor team. 

We are committed to ensuring that trainees have a quality training experience. We use a number 

of approaches to quality assure training and placement including trainee voice, session evaluations, mentor 

training, lesson visits, Collaborative Progress Reviews and monitoring of targets and progress through Mosaic. 

Our approach is inclusive and based on positive relationships with our partner colleagues. The focus of all our 

quality assurance measures is shared learning and development.  
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Key Assessment Points 

ASSESMENT DATES 

Autumn Term (Main ‘Employed’ Placement) Interim Report  16/10/26 

Summative Report A 11/12/26 

Spring Term (Main ‘Employed Placement and 
Contrasting Placement/s) 

Interim Report  
 
 

12/2/26 

Summer Term (Main ‘Employed Placement and 
Contrasting Placement/s) 

Interim Report 30/4/26 

Summative Report B 18/6/26 

 

 

*Please note that at times and due to reasons out of our control there might be a need to make minor 

adjustments to the schedule above. 

Reporting Reminders 

All reporting is carried out on Mosaic. The SCITT Co-ordinator will email to let you know when the review point 

opens. We plan in sufficient time for you to complete the report and meet the deadline.  

Interim Report 

The mentor and trainee will receive an email from the SCITT Co-ordinator to let you know that the Interim 

Review Point is now open. This is a short, tick box response form to indicate whether the trainee is making 

progress against the curriculum learning strands and as a result, is on track to meet the Early Years Teachers’ 

Standards by the end of the course.  

Summative Report 

Trainees should complete their section of the summative review on Mosaic, reflecting on their own progress 

against the curriculum learning themes. Once this is complete, the mentor can add their response to trainee 

comments. 

All reports are reviewed and moderated. The final summative report is used to inform the trainee’s 

recommendation for EYTS and must indicate that a trainee has met all the Early Years Teachers’ Standards. 

Any concerns regarding this must be flagged to the Course Lead in advance of the report submission. 

Naturally Occurring Evidence 

Trainees do not have to collate folders of evidence but their evidence of engagement with the programme 

will be collated through their documentation and reports.  
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Trainee Concerns 
The SCITT trainee journey is not linear. Trainees will develop at different rates, and progress may fluctuate 

across the year as responsibilities increase, confidence grows, and placements change. Periods of challenge 

are a normal and expected part of professional development. 

It is essential that trainees, mentors and SCITT staff stay in regular contact. Open communication allows 

concerns to be identified early and addressed supportively. Mentors play a key role in encouraging trainees 

to raise concerns promptly and in ensuring that appropriate colleagues are informed. The shared aim is not 

to judge performance in isolation, but to support trainees through timely guidance, monitoring and 

intervention where necessary. 

Trainees may have support formalised as part of our support process. This can be found on our website 

https://www.bright-futures.co.uk/wp-content/uploads/2021/11/Bright-Futures-SCITT-Support-Process.pdf 

and in the Handbook. Please note, raising informal concerns with the Phase Lead forms part of our Stage 1 

support plan. This does not mean it will necessarily escalate to Stage 2.  

Under the Equality Act 2010, Ofsted and Initial Teacher Education (ITE) providers must make reasonable 

adjustments to ensure trainee teachers with disabilities, neurodivergence, or long-term health conditions 

are not substantially disadvantaged. Support includes flexible interview processes, tailored classroom 

mentoring, and adjustments to training hours or teaching loads to ensure, rather than hinder, success. 

(https://www.gov.uk/guidance/equality-duties-on-education-inspection ) 

Common SCITT Trainee Concerns 

Who to contact indicates the person the mentor should contact in the first instance. Any further concerns 

e.g. attendance, absence, progress may be escalated to the Director of SCITT by members of the SCITT 

Team.  

Any Safeguarding concerns regarding the trainee and their conduct should be reported 

directly to the Director of SCITT (DSL).  

Area Common 

Concern 

What This Might Look 

Like in SCITT 

Mentor / SCITT 

Response 

Who to 

Contact 

Safeguarding Trainee conduct Boundary breaches, 
inappropriate contact, 
failure to report 

Contact Director of 
SCITT 

Director of 
SCITT 

Pastoral Workload and 

wellbeing 

Signs of stress, fatigue, 

emotional responses, 

missed deadlines 

Support prioritisation, 

clarify expectations, 

encourage sustainable 

workload, reasonable 

adjustments 

SCITT 

Manager; 

Phase Lead 

Pastoral Attendance or 

punctuality 

Lateness, absence, or 

failure to follow 

reporting procedures 

Address early, reinforce 

professional 

expectations, record 

concerns 

SCITT 

Manager; 

Phase Lead 

https://www.bright-futures.co.uk/wp-content/uploads/2021/11/Bright-Futures-SCITT-Support-Process.pdf
https://www.gov.uk/guidance/equality-duties-on-education-inspection
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Pastoral Professional 

conduct and 

identity 

Uncertainty around 

staffroom conduct, 

communication, or 

boundaries 

Model professional 

behaviour, provide 

explicit guidance, 

document advice 

SCITT 

Manager; 

Phase Lead 

Pastoral Personal 

circumstances 

Outside factors 

impacting engagement, 

focus, or progress 

Respond with empathy, 

encourage disclosure, 

escalate where 

appropriate, 

reasonable 

adjustments 

SCITT 

Manager; 

Phase Lead 

Pastoral/Professional Organisation Planning completed 
late, paperwork 
disorganised, difficulty 
meeting deadlines 
 

Support use of planning 
timelines and systems, 
model organisation 
strategies, set short-
term goals 
 

SCITT 
Manager; 
Phase Lead 

Academic / 

Professional 

Lesson planning Unclear learning 

objectives, weak 

sequencing, 

inappropriate pacing 

Co-plan lessons, share 

exemplars, focus on 

learning over activities 

Phase Lead 

Academic / 

Professional 

Classroom 

behaviour 

management 

Inconsistent routines, 

low-level disruption, 

lack of authority 

Observe teaching, 

provide practical 

strategies, support 

consistent routines 

Phase Lead 

Academic / 

Professional 

Subject 

knowledge gaps 

Insecure explanations 

or avoidance of specific 

topics 

Identify gaps, direct 

further study, plan 

supported teaching 

Phase Lead 

Academic / 

Professional 

Assessment and 

feedback 

Marking lacks clarity or 

impact on pupil 

progress 

Model effective 

feedback, support use 

of success criteria 

Phase Lead 

Academic / 

Professional 

Responding to 

feedback 

Targets not met, 

limited evidence of 

progress over time 

Prioritise actions, revisit 

targets, escalate if 

concerns persist 

Phase Lead 
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How to contact us 
The Bright Futures SCITT Team are happy to support your development during the training year. All staff 

work flexibly so email is the quickest way to get in touch with us. Please email to arrange a call if you’d 

prefer.  

SCITT Role Name Email  Telephone  Nature of enquiry 

Director of 

SCITT  

Eleanor 

Davidson  

EDavidson@bright-

futures.co.uk 

0161 823 

7073 

Trainee progress, Safeguarding 

concerns 

SCITT Early 

Years Lead 

Donna 

Lamey 

DLamey@bright-

futures.co.uk 

0161 823 

7073 

Trainee progress, training and 

pastoral 

SCITT 

Primary Lead 

Gemma 

Taylor 

GTaylor@bright-

futures.co.uk 

0161 823 

7073 

Trainee progress, training and 

pastoral 

SCITT 

Secondary 

Lead 

Niamh 

Devlin  

Ndevlin@aggs.bright-

futures.co.uk 

0161 823 

7073 

Trainee progress, training and 

pastoral 

SCITT 

Manager 

Hilary 

Langmead-

Jones 

HLangmead-

jones@bright-

futures.co.uk 

07549 

025620 

 

SCITT Operations and 

Administration 

Pastoral Support 

 

SCITT 

Coordinator 

Christine 

Sorensen 

CSorensen@bright-

futures.co.uk 

0161 823 

7073 

Reporting enquiries 

Evaluations 

Mosaic 

 

Please do not hesitate to contact Bright Futures SCITT should you have any further questions. 

Thank you for mentoring one of our trainees.  

 


