
1 
 

BRIGHT FUTURES SCITT 

PRIMARY   
 

MENTOR GUIDE 

 

2026-27  

 

 

 

 

 

 

The best for everyone, the best from everyone. 

 

 



2 
 

Contents 
Section 1: Planning for your trainee ........................................................................ 4 

Trainee Induction .................................................................................................................................... 4 

A structured timetable for the first week ............................................................................................... 4 

Professionalism ...................................................................................................................................... 5 

Creating a timetable for trainees ............................................................................................................ 7 

Primary 5 – 11 Calendar ........................................................................................................................ 7 

Primary with SEND and Primary 3-7 Calendar .................................................................................... 10 

Trainee Learning Journey .................................................................................................................... 12 

Planning a Timetable ............................................................................................................................ 14 

How many hours should my trainee teach?........................................................................................ 15 

Placement A – All Programmes ........................................................................................................... 15 

Short Placement – Primary 3 - 7 .......................................................................................................... 16 

Short Placement – Primary with SEND ................................................................................................ 17 

Placement B – All Programmes ........................................................................................................... 18 

Meeting the minimum teaching requirements .................................................................................... 21 

Planning expectations ............................................................................................................................. 21 

Case Study: Typical Progression ........................................................................................................ 22 

Supporting Trainees with Lesson Planning ........................................................................................ 23 

Intensive Training and Practice (ITAP) ................................................................................................ 25 

Section 2: Meeting with your trainee .................................................................... 27 

What is the Weekly Progress Review? ................................................................................................ 27 

How and when do I carry out the first Weekly Progress Review? ..................................................... 27 

Understanding the Curriculum: What is Learn, Explore, Apply and why does it matter? ............... 31 

Understanding the learning themes and strands in detail.............................................................. 31 

Understanding the Learning Strands ............................................................................................... 34 

Supporting the SCITT Curriculum: Target Setting .............................................................................. 35 

Section 3: Supporting your Trainee ....................................................................... 37 

Feedback ............................................................................................................................................... 37 

Lesson Feedback .............................................................................................................................. 37 

Collaborative Progress Reviews (CPR) ........................................................................................... 37 

Lesson Visit ....................................................................................................................................... 37 

Quality Assurance and Reporting ........................................................................................................ 37 

Key Assessment Points .................................................................................................................... 38 

Trainee Concerns .................................................................................................................................. 39 

How to contact us ................................................................................................................................. 42 

 

 



3 
 

 

 

This guide is designed to support your weekly mentoring. Our full handbook is 

available on MOSAIC and has been shared with you by email. Please refer to the 

full handbook for additional information on our programme. 
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Section 1: Planning for your trainee 

Trainee Induction 
Trainees must be fully inducted into the setting within the first 3 days of placement. This can be carried out 

by the Professional Mentor or Class Mentor. Please use the table below to record all induction experiences. 

Record of Induction 
Placement 

A 
 

(tick) 

Placement 
B 
 

(tick) 

Placement 
C 

(SEND and 
Early 

Primary 
ONLY 
(tick) 

Safeguarding School safeguarding training completed (note that trainees 
are already trained in Level 1 Safeguarding) 

   

Trainee has read Part 1 of Keeping Children Safe in 
Education 2026 (KCSIE) 

   

Trainee has been introduced to Designated Safeguarding 
Lead(s) 

   

Trainee has received a copy of the Child Protection Policy    

Trainee has accessed online safety policy    

School 
Induction 

Trainee has been introduced to key people in your 
community 

   

Trainee has an email address, lanyard and access fob where 
applicable 

   

Trainee has accessed all school policies including absence    

Trainee has accessed staff code of conduct    

Trainee has been introduced to the school ethos and 
relevant educational approaches 

   

Trainee has a focused observation timetable    

Trainee has received their teaching timetable (end of week 
1 beginning of week 2) 

   

 

A structured timetable for the first week 
Please support your trainee by providing a structured timetable for the first week. We provide trainees with 
a list of suggested tasks which include focused observation across a range of classes/ curriculum subjects. 
Trainees appreciate when the mentor assigns specific classroom management tasks in the early days of 
placement such as taking the register or working with specific groups. Trainees appreciate meaningful activity 
in the first few days as it helps them to get to know the pupils and start to understand the basics of classroom 
management. 
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Professionalism 
Trainee Responsibilities 

Trainees are expected to always act professionally and take responsibility for their own conduct and 

progress. This includes: 

 
Safeguarding 

From the first day of placement, trainees hold statutory safeguarding responsibilities and must act in line with school 

policies and national guidance to protect pupils from harm. This includes maintaining vigilance, recognising signs of 

abuse or neglect, and reporting concerns immediately through the designated safeguarding procedures without 

delay. 

 

Attendance and Absence 

• Maintain regular and punctual attendance in line with the SCITT’s expectations. 

• Report any absence or late arrival promptly and through the agreed reporting procedure (school policy and 
SCITT policy of reporting by 8am to phase lead and SCITT Manager). 

• Provide appropriate evidence (e.g. medical appointment confirmation) where required and seek approval from 
appropriate personnel. 

Professional Conduct and Dress 

• Follow the organisation’s professional dress code at all times. 

• Behave respectfully towards pupils, staff, mentors, and visitors. 

• Always maintain appropriate professional boundaries. 
Documentation and Administration 

• Complete all required documentation accurately and within agreed deadlines. 

• Keep Mosaic, WPR, ITaP training plan, and records up to date. 

• Engage fully with feedback and action points recorded in training paperwork. 
Engagement and Development 

• Attend all scheduled centre-based learning and school-based training sessions, meetings, and mentor reviews. 

• Actively engage with feedback and demonstrate a willingness to improve via their learning journal and other 
reflections.  

• Raise concerns or request support in a timely and professional manner, in line with their professional 
responsibilities, including Safeguarding. 

 
Mentor Responsibilities 

Mentors are responsible for supporting trainees while ensuring professional standards are upheld.  They 

should ensure that trainees have all the information they need to fulfil their professional responsibilities.  
 

Support and Development 
• Provide regular feedback to support trainee development both informally in their lesson journal book and 

formally as part of their reviews. 
• Set clear targets and review progress against them on Mosaic. 
• Offer guidance, encouragement, and appropriate challenge to support improvement. 

Monitoring Attendance and Professional Conduct 
• Monitor trainee attendance and punctuality regularly. 
• Ensure absences are reported appropriately and recorded accurately. 
• Challenge and follow up on patterns of non-attendance or lateness. 

Checking Professional Standards 
• Ensure the trainee adheres to professional dress and conduct expectations. 
• Address any concerns regarding professionalism promptly and constructively. 
• Model excellent professional behaviour at all times. 

Documentation and Quality Assurance 
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• Check that required trainee documentation is completed accurately and on time. 
• Review documentation and reflections regularly via Mosaic. 
• Ensure feedback is clear, specific, and recorded appropriately. 

Reporting and Escalating Concerns 
• Identify and document any concerns relating to attendance, conduct, performance, or safeguarding. 
• Report concerns promptly in line with SCITT policies (https://www.bright-futures.co.uk/pdi/bright-futures-

scitt/policies/) 
• Escalate serious or ongoing concerns to the appropriate lead or manager without delay. 

 
 

https://www.bright-futures.co.uk/pdi/bright-futures-scitt/policies/
https://www.bright-futures.co.uk/pdi/bright-futures-scitt/policies/
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Creating a timetable for trainees 
Trainees follow a calendar which interleaves the knowledge they need, so will attend more centre-based learning sessions at the beginning of the programme. 

This will gradually reduce throughout the programme.  

Primary 5 – 11 Calendar 

 
Please note that this is a guide. The live timetable and the curriculum handbook are available on Mosaic and may be subject to change. 
 
Term 1 

 
 

 
 
 
 
 

CALENDAR  
Week 

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 

Week 
Commencing 

24.08 01.09 07.09 14.09 21.09 28.09 05.10 12.10 19.10 
 

26.10 02.11 09.11 16.11 23.11 30.11 07.12 14.12 21.12 28.12 

Monday  BH P ITAP P P P P ITAP  P P P ITAP P P P   

Tuesday  P P ITAP P P P P ITAP  P P P ITAP P P P   

Wednesday  P P ITAP P P P P 
 

ITAP  P P P ITAP P P P   

Thursday T T T ITAP T T T T ITAP  T T T ITAP T T P   

Friday T T ITAP T PGCE T PGCE ITAP T  T PGCE ITAP T T T P   

Course 
Week 

 1 2 3 4 5 6 7 8  9 10 11 12 13 14 15   
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Term 2 

CALENDAR  

Week 

20 21 22 23 24 25 26 27 28 29 30 31 

Week 

Commencing 

04.01 11.01 18.01 25.01 01.02 08.02 15.02 22.02 01.03 08.03 15.03 22.03 

Monday P P P P P P  P P ITAP P P 

Tuesday P P P P P P  P P ITAP P P 

Wednesday P P P P P P  P P ITAP P P 

Thursday P T T T T P  T T ITAP P P 

Friday T PGCE T T T P  PGCE ITAP T PGCE BH 

Course Week 16 17 18 19 20 21  22 23 24 25 26 

 

Term 3 

CALENDAR 
WEEK 

32 33 34 35 36 37 38 39 40 41 42 43 44 45 

Week 
Commencing 

29.03 05.04 12.04 19.04 26.04 03.05 10.05 17.05 24.05 31.05 07.06 14.06 21.06 28.06 

Monday BH  P P P BH P P P BH P P P T 

Tuesday   P P P P P P P  P P P P 

Wednesday   P P P P P P P  P P P P 

Thursday   P P T P P P P  P P P P 

Friday   T PGCE PGCE P P P P  P P P T 

Course  
Week 

  27 28 29 30 31 32 33  34 35 36 37 
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SCITT DAYS   
Placement A  

Placement B  

Enrichment/enhancement  1 

Whole Cohort Professional Development Training AGGS 11 

ITAP 20 

Primary Only Professional Development Training 4 

Subject Curriculum Training 20 

PGCE 8 
 

 

 

 

 

 

 

 

 

 

 

 

 



10 
 

 

Primary with SEND and Primary 3-7 Calendar 

 
Term 1 

 

 

 

 

 

 

Term 2 

CALENDAR  

Week 
20 21 22 23 24 25 26 27 28 29 30 31 

Week 

Commencing 

04.01 11.01 18.01 25.01 01.02 08.02 15.02 22.02 01.03 08.03 15.03 22.03 

Monday P P P P P P  P P ITAP P P 

Tuesday P P P P P P  P P ITAP P P 

Wednesday P P P P P P  P P ITAP P P 

Thursday P T T T T P  T T ITAP P P 

Friday T PGCE T T T P  PGCE ITAP T PGCE BH 

Course Week 16 17 18 19 20 21  22 23 24 25 26 

CALENDAR  

Week 
1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 

Week 

Commencing 

24.08 01.09 07.09 14.09 21.09 28.09 05.10 12.10 19.10 

 

26.10 02.11 09.11 16.11 23.11 30.11 07.12 14.12 21.12 28.12 

Monday  BH P ITAP P P P P ITAP  P P P ITAP P P P   

Tuesday  P P ITAP P P P P ITAP  P P P ITAP P P P   

Wednesday  P P ITAP P P P P 

 

ITAP  P P P ITAP P P P   

Thursday T T T ITAP T T T T ITAP  T T T ITAP T T P   

Friday T T ITAP T PGCE T PGCE ITAP T  T PGCE ITAP T T T P   

Course 

Week 
 1 2 3 4 5 6 7 8  9 10 11 12 13 14 15   
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Term 3 

CALENDAR 

Week 

32 33 34 35 36 37 38 39 40 41 42 43 44 45 

Week 

Commencing 

29.03 05.04 12.04 19.04 26.04 03.05 10.05 17.05 24.05 31.05 07.06 14.06 21.06 28.06 

Monday BH  P P P BH P P P BH P P P T 

Tuesday   P P P P P P P  P P P P 

Wednesday   P P P P P P P  P P P P 

Thursday   P P T P P P P  P P P P 

Friday   T PGCE PGCE P P P P  P P P T 

Course  

Week 
  27 28 29 30 31 32 33  34 35 36 37 

 

  

SCITT DAYS   

Placement A  

Short Placement  

Placement B  

Enrichment/enhancement  1 

Whole Cohort Professional Development Training AGGS 11 

ITAP 20 

Primary Only Professional Development Training 4 

Subject Curriculum Training 20 

PGCE 8 
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Trainee Learning Journey 

Our curriculum is carefully sequenced and structured to support trainees' learning over time. It is organised 

into three distinct phases: Introductory Phase, Developmental Phase and Consolidation Phase.  

Each phase is clearly defined in terms of learning expectations, and this phased approach allows content to 

be explored in increasing depth over the training year.  Our curriculum draws from, and goes beyond, the 

ITTECF which can be found here: Initial Teacher Training and Early Career Framework 

Trainee learning should link to the stage of development they are in.  

 

https://assets.publishing.service.gov.uk/media/661d24ac08c3be25cfbd3e61/Initial_Teacher_Training_and_Early_Career_Framework.pdf
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Bright Futures SCITT Trainee Learning Journey  

  

  
Thinking Professional  

    
Developing 

Partnerships  

  
Building a Learning 

Culture  

    
Planning for Learning  

    
Purposeful Assessment  

Continuous Themes  Focus Learning Themes from CBL  

Introductory Phase – beginning to teach  
MENTORING APPROACH: You will use a directive mentoring approach in the introductory stage as many concepts and practices will be new for your 
trainee. Trainees will need close guidance to understand the learning themes in your school context.  
Trainees should be secure in their knowledge of core principles before being set more challenging goals  

Autumn 1  
  

Understanding personal and professional 
conduct   
Understanding safeguarding   
Learning how to reflect on practice   
Understanding the school community   
Understanding professional conversations  
Understanding the role of the pastoral team and 
SENCo  

Understanding and 
managing behaviour (ITAP 
1 Strong Starts and 
transitions)  
Building relationships   

  

How children learn: 
understanding the 
foundations of learning  
Supporting recall of 
knowledge  
Supporting learning (ITAP 
2 Clarity of Instruction)  
How to structure a lesson  

Introduction to assessment 
and adaptive teaching: How 
to formatively assess within 
the lesson: cold calling, no 
hands up questioning, mini 
whiteboards  

Subject Knowledge: Emerging curriculum 
subject knowledge   
Understanding of school subject content  

Developmental Phase – understanding learning  
MENTORING APPROACH: You will encourage increasing independence in your trainee as preparation for the consolidation stage. Trainees are becoming 
increasingly knowledgeable about pedagogical choices. They are developing a range of approaches and can articulate an increasingly confident rationale 
for teaching and learning decisions.  
Trainees should be encouraged to plan lessons from scratch (1 per week) and should adapt resources to needs of learners  
As trainees move placement, they may need to refresh and consolidate their base skills from placement A in a new context  

Autumn 2  
Spring 1  

Reflecting on and in practice   
Working in partnership with others   
Building relationships with parents, carers and 
colleagues   
Understanding the role of evidence in teaching   
Developing professional voice  
Deployment of support staff including Tas  
Employability  

Building relationships with 
pupils to develop a positive 
learning environment  
Understanding the wider 
pastoral role within a 
school context  
Building a sense of 
belonging  

Developing a range of 
pedagogical tools    
The importance of 
scaffolding and responsive 
teaching (ITAP 3 
Scaffolding to Build 
Independence)  
Role of AI in teaching  
  

  

Developing an 
understanding of effective 
assessment: Range 
of formative and 
summative assessment   
Gathering useful and 
purposeful information and 
ensuring all learners 
contribute to the process  
Moving from recall to 
deepening thinking (ITAP 4 
Questioning to Deepen 
Thinking)  
Developing an 
understanding of adaptive 
teaching and assessment  

Subject Knowledge: Developing curriculum 
subject knowledge   

Consolidation Phase – refining practice  
MENTORING APPROACH: You will use a coaching style to develop your trainee. Trainees are working more independently but will seek guidance from 
mentors. The trainee will increasingly lead your professional conversations. Trainees make good decisions about teaching and learning and articulate 
their rationale with confidence.  
Trainees should be encouraged to sequence plan and should continue to adapt resources to needs of learners and contribute to departmental 
schemes of learning  

Spring 2                    
Summer 1                     
Summer 2  

Understanding and developing a professional 
identity   
Working effectively with evidence   
Leading professional conversations   
Engaging with professional networks  
  

Utilising group work more 
successfully and harnessing 
peers  
Building to self-regulation 
of pupils and 
independence  
  

Planning sequenced 
lessons     
Understanding of 
curriculum sequencing 
over time  
Designing lessons 
to consolidate learning  
A range of strategies 
including Mode B 
teaching, oracy, 
metacognition  

Purposeful assessment to 
inform responsive 
teaching    
Confident summative 
assessment  

Subject Knowledge: Teaching for mastery of 
skills and knowledge     
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Planning a Timetable 
When planning a timetable, please make sure that trainees meet the minimum teaching and professional 

development requirements set out below.  

You may wish to wait to design your trainee’s timetable based on your induction and any areas for development/gaps 

in subject knowledge. Trainees should have their timetable by week 2 of their placement.  

The progressive model is designed to ensure that trainees are ‘Profession Ready’ by the end of the course. As such, we 

have provided a suggested model for teaching to provide trainees with the opportunity to recognise the demands of a 

full teaching timetable to ensure they are ready for their ECT year but also recognising that they are novices and need 

support in managing their workload.  

Mentors should take a flexible approach and recognise that trainees progress at different levels. Their timetable 

should allow them to confidently enter their next placement or begin their ECT year. It is also not a linear process, and 

trainees may need different adjustments as they take on new classes. Mentors should exercise professional 

judgement and allow trainees to teach more lessons independently sooner than the progressive model, if they feel it 

is appropriate, or acknowledge that trainees may take longer to reach the suggestion progression.  

If you have any concerns about a trainee’s progress, please speak to your Professional Mentor and/or Phase Lead or 

Lead Mentor who can recommend reasonable adjustments to timetabling. 
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How many hours should my trainee teach?  
Placement A – All Programmes 

 Whole Class Teaching 

Group Work 

Team Teaching 

Observations 

Planning 

Preparation Assessment (PPA) 

The minimum requirement for Placement A is to build up to teaching and planning for 45-50% of a class teacher’s timetable.   

Week 2   
 

Trainees to observe high quality teaching 

focussed on lesson structure and effective 

behaviour management. 

  

Week 3 ITAP 1 

Week 4  • 2–3 hours of observation (directed by 

mentor) 

• Working with small groups (directed 

by mentor) 

• Building positive relationships with 

pupils and staff 

• Developing an understanding of 

children’s current learning and 

attainment  

• 4-5 hours  

PPA must be taken in one block. 

Please ensure that this time is 

protected to support trainees with 

their workload. 

Planning with mentor or colleagues 

may be included in this time. 

. 

 

Week 5 - 7 With support, begin to plan for groups of learners and short whole 

class inputs. 

• 1-2 hours 

 

• 1-2 hours of observation (directed by 

mentor) 

• Working with small groups (directed 

by mentor) 

• Building positive relationships with 

pupils and staff 

• Developing an understanding of 

children’s current learning and 

attainment  

Week 8 ITAP 2 
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Week 10-11 With support, begin to plan and teach whole class lessons. 

3 hours 

 

7 hours 

Week 12-14 With support, begin to plan and teach whole class lessons. 

6 hours 

 

4 hours 

Week 13 ITAP 3 

Week 15 onwards Plan and teach whole class lessons. 

       9 hours 

2 hours 

 

Short Placement – Primary 3 - 7 

 Whole Class Teaching 

Group Work 

Team Teaching 

Observations 

Planning 

Preparation Assessment (PPA) 

This is a short Nursery placement for Primary 3-7 trainees. They have gained experience in KS1 and will complete a final placement in Reception. Please ensure that your 

trainee takes increasing responsibility over the course of this placement.   

Focus:  

Understanding the EYFS in Nursery  

Scaffolding and building independence through communication and continuous provision  
Week 20 

 
• Trainees to observe high quality 

teaching. 

• Building relationships with pupils and 

staff 

• Understanding the EYFS approach in 

your setting   

•  4-5 hours  

  

PPA must be taken in one block. 

Please ensure that this time is 

protected to support trainees with 

their workload. 

Week 21 2 – 4 hours 

• Planning and teaching literacy and numeracy inputs for 

small groups   

• Contributing to the planning and resourcing of continuous 

provision under the direction of the mentor   

• Contributing to child profile   
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Week 22 - 24 4 – 6 hours 

• Planning and teaching literacy and numeracy inputs for 

small groups   

• Contributing to the planning and resourcing of continuous 

provision under the direction of the mentor   

Contributing to child profile   

• Understanding how pupils are 

assessed and developed   

Planning with mentor or colleagues 

may be included in this time. 
 

Week 25  ITAP 4 

 

 

Short Placement – Primary with SEND 

 Whole Class Teaching 

Group Work 

Team Teaching 

Observations 

Planning 

Preparation Assessment (PPA) 

This is a short specialist placement for trainees on the Primary with SEND programme. Please ensure that your trainee takes increasing responsibility over the course of 

this placement.    

Focus: 

Understanding Specialist Provision  

Scaffolding and building independence   

Deployment of support staff  

  
Week 20 

 
• Trainees to observe high quality 

teaching. 

• Building relationships with pupils and 

staff 

• Responding to behaviour in line with 

school policy   

• Understanding the specific needs of 

the class   

• Understanding how pupils are 

assessed and developed in this class   

•  4-5 hours  

  

PPA must be taken in one block. 

Please ensure that this time is 

protected to support trainees with 

their workload. 

Planning with mentor or colleagues 

may be included in this time. 
 

Week 21 2 – 4 hours 
 

• Planning and teaching under direction of the class mentor   

• Ensuring resources are appropriate and accessible   

• Appropriate deployment of adult support   

• Emphasis on classroom and behaviour management  

Week 22 - 24 4 – 6 hours 
 

• Planning and teaching under direction of the class mentor   
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• Ensuring resources are appropriate and accessible   

• Appropriate deployment of adult support   

• Emphasis on classroom and behaviour management  

Week 25  ITAP 4 

 

 
Placement B – All Programmes 

 Whole Class Teaching 

Group Work 

Team Teaching 

Observations 

Planning 

Preparation Assessment (PPA) 

The minimum requirement for Placement B is to build up to teaching and planning for 80% of a class teacher’s timetable.  The DfE define 80% as ‘80% of the class teacher’s 

timetable at that phase of the school year and constitutes any contact time with pupils’. Timetables should allow trainees to begin their ECT year confidently.  

Week 25 
 

Trainees to observe high quality teaching 

focussed instruction, modelling and adaptive 

teaching. 

  

Week 26 2-4 hours • 4-5 hours of observation (directed by 

mentor) 

• Working with small groups (directed 

by mentor) 

• Building positive relationships with 

pupils and staff 

Developing an understanding of children’s 

current learning and attainment  

• 5 hours  

  

PPA must be taken in one block. 

Please ensure that this time is 

protected to support trainees with 

their workload. 

Planning with mentor or colleagues 

may be included in this time. 

 

Week 27 ITAP 4 

Week 28 - 29 4-6 hours • 4-5 hours of observation (directed by 

mentor) 
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• Working with small groups (directed 

by mentor) 

• Building positive relationships with 

pupils and staff 

• Developing an understanding of 

children’s current learning and 

attainment  

Week 30 - 31 6-8 hours 

 

2-4 hours 

Week 32 - 34 8-10 hours  

From week 35, trainees will be in school 5 days. 

Week 34 - 36 10-12 hours 

Week 37 14-18 hours 

Week 38 onwards 19-20 hours 

 
 
The progressive model is designed to ensure that trainees are ‘Profession Ready’ by the end of the course. To support this, we have provided a suggested model for teaching 

that gives trainees the opportunity to experience the demands of a full teaching timetable, helping them prepare for their ECT year but also recognising that they are novices 

who require support in managing their workload. 

Mentors should take a flexible approach, recognising that trainees progress at different rates. Timetables should build confidence for the next placement or ECT year, and 

adjustments may be needed as progress is not always linear. Mentors should use their professional judgement to increase or reduce independent teaching where 

appropriate. 

In the final 6 weeks of Placement B, trainees must experience teacher contact time at 80% of a full teaching timetable (as is typically defined in the school where the 

placement is taking place). 

If you have any concerns about meeting the minimum teaching requirements, please speak to your Professional Mentor and/or Phase Lead who can recommend reasonable 

adjustments to timetables. 
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Meeting the minimum teaching requirements 
We are committed to ensuring that all trainees are fully prepared to teach the full range of curriculum 

subjects by the end of the programme. To support this, trainees are required to use a Subject Knowledge 

and Record of Teaching training plan on Mosaic to track their development in subject knowledge and record 

their teaching experience across the SCITT year. 

 

Core Subjects 

Trainees must teach each core subject (English, Maths, and Science) in both Key Stage 1 and Key Stage 2 

during the training year. The minimum requirement is to plan and deliver a sequence of at least three 

lessons for each core subject in each Key Stage. 

 

Foundation Subjects 

Trainees must teach each foundation subject in either Key Stage 1 OR Key Stage 2 during the training year. 

The minimum requirement is to plan and deliver a sequence of at least three lessons for each foundation 

subject. 

 

All subjects MUST be covered by the end of the training year. 

 

Other Subjects: PHSE and RE 

Trainees must teach each subject in either Key Stage 1 OR Key Stage 2 during the training year. The 

minimum requirement is to plan and deliver a sequence of at least three lessons for each foundation 

subject. 

 

Both subjects MUST be covered by the end of the training year. 

 

Planning expectations 
Trainees can teach pre-planned lessons OR plan lessons from scratch. As a SCITT we consider the DfE’s Addressing 

Teacher Workload in Initial Teacher Education and there is no expectation that trainees should be planning all lessons 

from scratch.  Adaptions should be made based on class need and we would encourage trainees to plan at least one 

lesson from scratch per week to develop their planning skills. Trainees should be using the SCITT Planning Proforma on 

Mosaic for all lessons to support and aid their thinking. 

https://assets.publishing.service.gov.uk/media/5f57a927d3bf7f723f8f5655/Addressing_Workload_in_ITE.pdf
https://assets.publishing.service.gov.uk/media/5f57a927d3bf7f723f8f5655/Addressing_Workload_in_ITE.pdf
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Case Study: Typical Progression 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Trainee: Saffiyah 

Placement A 

Placement A represents the introductory to developmental phase of Saffiyah’s SCITT journey, moving gradually 

towards early developmental practice. The mentor structures the placement to prioritise observation, curriculum 

knowledge development and carefully scaffolded teaching. Saffiyah completes regular focused observations, 

initially observing their mentor and then a range of teachers across the school. These observations are focused on 

the core elements of practice and their own targets, and the trainee has enough PPA to carry this out. Observation 

focuses include subject-specific teaching approaches, classroom routines, relationships with pupils and assessment 

strategies. 

Teaching opportunities are purposeful, aligned with curriculum knowledge audits where they have identified 

limited experience and therefore this is initially restricted to observation and team teaching. They have strong 

knowledge and confidence in teaching reading and storytelling, so they have been given opportunities to support 

and teach within a Year 2 class as pupils begin a new text. This includes leading short carpet sessions, supporting 

guided reading, working with small groups and delivering brief sections of lessons, moving towards teaching full 

lessons. The mentor models effective practice and provides immediate feedback. 

Saffiyah is also encouraged to observe wider pastoral systems and classroom routines, including morning 

registration and daily check-ins with pupils. They begin by observing these routines but gradually take responsibility 

for leading aspects of them. They attend parent meetings where appropriate and contribute to recording 

assessment information. They take part in appropriate wider school activities, such as clubs, enrichment sessions or 

educational visits, to develop an understanding of the wider professional role of a teacher. 

Trainee: James 

Placement: B  

Placement B represents the developmental to consolidation phase of James’s SCITT journey, where the focus shifts 

from introductory experience to increasing independence and consistency across the primary curriculum. The 

mentor structures the placement to reduce observation time and increase responsibility, while ensuring support 

remains clear and targeted. James continues to carry out focused observations of experienced colleagues where 

appropriate, particularly to support new areas of the curriculum, different phases or identified targets, but this will 

be less than Placement A. Observation focuses include sequencing of knowledge across lessons, questioning to 

probe understanding, behaviour for learning and assessment of pupil outcomes. 

Teaching responsibilities are expanded and aligned with James’s curriculum knowledge audit. James is now 

teaching across a range of subjects and taking increasing responsibility for planning and delivering full lessons and 

sequences of learning. Where there are gaps in subject knowledge, particularly in subjects where he has had less 

experience or confidence, team teaching and supported planning are used. Teaching activities include delivering 

whole lessons, embedding disciplinary literacy, leading practical and investigative activities safely and using 

formative assessment to adapt teaching. 

James is also expected to engage more fully with pastoral systems and continues to take increasing responsibility 

for classroom routines, registration and daily pastoral check-ins. They participate in extra-curricular activities such 

as clubs, intervention sessions or wider curriculum enrichment, developing a broader understanding of the wider 

professional role of a primary teacher. Weekly mentor meetings focus on impact on pupil progress, professional 

conduct and securing evidence for moderation, preparing James for transition into the ECT phase. 
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Supporting Trainees with Lesson Planning 
Trainees are novices. Lesson planning will take them a long time, and that is normal. Your role as a mentor is to help 

them move from basic delivery and rehearsal toward independent thinking, adaptation, and resource creation in a 

structured, progressive way. 

Understanding the Trainee Mindset 

Trainees are at the very start of their professional journey. They are: 

• Learning unfamiliar routines and systems 

• Managing cognitive overload 

• Trying to translate theory into practice 

• Developing subject knowledge and pedagogical judgement 

This means planning will feel slow, detailed, and sometimes overwhelming. Early plans may be over‑written or lack 

coherence. This is expected. 

Mentors should normalise this and emphasise that time spent planning now builds the mental models that make 

expert planning possible later. It is important we recognise trainee workload – they are novices to the profession and 

planning  

For more information on trainee workload please see: https://www.nasbtt.org.uk/member-voice-addressing-teacher-

workload-in-initial-teacher-education/   (Davidson, E. Addressing Workload in Teacher Education. 2025) 

They should be using the SCITT Planning Proforma on Mosaic for all lessons to support and aid their thinking. 

Mentor Priorities at Each Stage 

Stage Mentor Focus What “Good” Looks Like 

1. Introductory Delivery: Model routines, support scripting, 

encourage use of existing resources 

Clear explanations, predictable structure, 

confident delivery 

2. Developmental Development: Question choices, support 

adaptations, encourage sequencing 

Logical flow, purposeful tasks, growing 

reasoning 

3. Consolidation Independence: Challenge assumptions, refine 

resources, focus on impact 

Coherent sequences, efficient planning, 

professional judgement 

 

 

https://www.nasbtt.org.uk/member-voice-addressing-teacher-workload-in-initial-teacher-education/
https://www.nasbtt.org.uk/member-voice-addressing-teacher-workload-in-initial-teacher-education/
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Mentor Checklist for Trainee Lesson Planning 

At all Phases 

Before Planning Begins 
• Clarify expectations — what level of detail is appropriate for their stage, how long in advance should lesson 

plans be sent 
• Provide existing resources — schemes, slides, worksheets, models 
• Check subject knowledge needs — identify gaps early 
• Agree focus areas — e.g., instructions, modelling, questioning 

Before the Lesson 
• Check timings and pacing 
• Ensure resources are ready and accessible 
• Confirm rehearsal of explanations 
• Discuss likely challenges and responses 

After the Lesson 
• Review pupil work together 
• Identify what worked and why 
• Identify next steps linked to the planning progression 

Adjust expectations as they grow 

Introductory Phase: Delivery & Practice (Novice Trainees) 

Mentors should check that the trainee has: 
• Clear learning objective and success criteria 
• Scripted key explanations 
• Planned instructions and transitions 
• Used school resources rather than creating new ones 
• Anticipated basic behaviour routines 
• Rehearsed key moments aloud 

Mentor priority: secure, confident delivery. 

Developmental Phase: Developing Ideas & Making Adaptations 

Mentors should check that the trainee is beginning to: 
• Sequence learning logically 
• Adapt tasks for SEND/EAL/attainment 
• Refine existing resources rather than redesigning everything 
• Plan purposeful questioning 
• Build in assessment moments 

Mentor priority: emerging pedagogical reasoning. 

Consolidation Phase: Independence & Resource Creation 

Mentors should check that the trainee can: 
• Design their own resources when appropriate 
• Plan sequences of lessons rather than isolated sessions 
• Anticipate misconceptions and plan responses 
• Evaluate impact using pupil work 
• Plan efficiently with less written detail 

Mentor priority: independent, efficient, evidence-informed planning. 
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Intensive Training and Practice (ITAP) 
What is Intensive Training and Practice (ITAP)? 

Intensive Training and Practice (ITAP) is an opportunity for trainees to critically learn, explore, apply and 

refine their practice of a pivotal area of effective teaching. ITAP It is a distinct component of Bright Futures’ 

Initial Teacher Training (ITT) curriculum and separate from school placement. However, ITAP does include 

classroom exposure and practice in placement schools, alongside centre-based input. This enables trainees 

to make meaningful connections and bridge the gap between theory and practice.  

Further guidance can be found here: Intensive training and practice (ITAP) - GOV.UK 

Our approach to ITAP is to introduce key theories of teaching and learning, support trainees in analysing 

expert practice, provide opportunities to practise through low-stakes approximations with feedback, and 

enable them to enact their learning in the classroom. This approach is informed by Grossman’s theory of 

teacher learning, which emphasises the importance of decomposing complex teaching practices into 

manageable components, engaging in deliberate practice, and gradually enacting these skills in authentic 

classroom settings. 

ITAP takes place in four blocks, each lasting one week, across the course of the programme.  

ITAP Focus Date  

ITAP 1 Setting high expectations & establishing a strong start to 
lessons & during transitions  
 

Friday 11th September – 
Thursday 17th September  

ITAP 2 Developing teacher clarity through explicit instruction  
 

Friday 16th October – 
Thursday 22nd October 

ITAP 3 Design purposeful scaffolding leading to developing 
independence  
 

Friday 20th November – 
Thursday 26th November 

ITAP 4 Questioning and deepening thinking  
 

Friday 5th March -
Thursday 11th March   

 

Model 

Each week of ITAP is structured using the model below: 
 

Day 1 Day 2 Day 3 Day 4 Day 5 

Learn  
Centre-based 

Explore 
School-based 

Apply 
Centre-based 

Apply 
School-based 

Refine 
Centre-based 

Learning about 
the theory of 
teaching and 
learning  

Observing and 
deconstructing 
expert teaching  

Using 
approximations to 
practice and get 
feedback 

Applying learning 
in the classroom 
through teaching 
episodes 

Using feedback to 
refine practice. 

 

Mentors 

Mentors are responsible for organising and supporting the school-based elements of ITAP. 

During this time, trainees will: 

• Observe and reflect on expert practice. 

• Apply their learning in teaching episodes. 

https://www.gov.uk/government/publications/intensive-training-and-practice/intensive-training-and-practice-itap
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• Engage in reflective conversations to deconstruct their practice. 

 

Detailed mentor guidance can be found within the Mosaic Training Plan.  

 

 

Training Plan 

The Training Plan is available on Mosaic and should function as a live, reflective workspace throughout ITAP 

week. Trainees are encouraged to populate it with reflections, observations, feedback, and notes gathered 

during both centre-based and school-based days.  

This ongoing documentation not only supports their own professional growth but also enables mentors to 

review progress and tailor guidance during school-based sessions 
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Section 2: Meeting with your trainee 

What is the Weekly Progress Review? 
The Weekly Progress Review is a professional conversation about trainee 

learning and progress. Please agree a regular day and time to meet and 

ensure this is reflected on your trainee’s timetable. Your discussion is 

captured on an online form available on MOSAIC under the Mentor 

Meetings tab. The trainee will complete the Learn and Explore sections 

ahead of the meeting and this will form the basis of your discussion.  

Please contact SCITT Co-ordinator (Christine Sorensen) with any Mosaic 

queries. csorensen@bright-futures.co.uk.  

How and when do I carry out the first Weekly 

Progress Review? 
The first meeting should take place within the first 5 days of the trainee 

starting placement. This meeting is an opportunity to agree the terms of your partnership. This might 

include: 

• Agree a time and place for weekly meetings 

• Agree how and when you would both like to be contacted 

• Set out a time scale for the submission and approval of planning that you will both observe 

• Access Mosaic and make sure you both understand the Weekly Progress Review form and process 

• Find out more about the trainee’s programme and previous experience 

• Discuss and agree that lesson visits will be informal and that any review of progress will be a shared 
professional discussion focused on the relevant learning theme. Plan the timetable for Week 2. 

Every week 

•Please make sure that you meet with your trainee for a minimum total of 1.5 hours on a weekly basis 
to review progress across the week (Weekly Mentor Meeting) 
•Trainees will complete the Weekly Progress Review ahead of or during the session, leading the 
discussion on their progress that week 
•Discussions of progress will be based on lesson visits made across the week rather than a single, 
formal observation. Mentors may use feedback captured in the lesson visit journal to inform this.  
•Trainees will update their weekly targets on Mosaic and reflect on progress made against the 
previous week’s target 
•Trainee will ensure that attendance is recorded accurately on Mosaic 

 
 

Please see the guide to completion below: 

 

 

 

 

 

mailto:csorensen@bright-futures.co.uk
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Date(s) of 1.5 hour Mentor Meeting(s) 

 Hour – Monday 15th Sept with GT  
10 mins post lesson feedback with HLJ 16th  
20 mins planning for Year 7 with CS 16th 

 

Learn 

Trainee to complete  
Before the meeting, please indicate which curriculum theme you are currently focusing on. The theme is 
indicated in the Trainee Learning Journey in the Mentor Guide. 
 

Please tick the current theme 

• Thinking Professional 

• Building a Learning Culture 

• Planning for Learning 

• Purposeful Assessment 

• Developing Partnerships 
 

Trainee to complete 
Before the meeting, please complete a reflection on your centre-based learning.  
 

• What are your key reflections from the centre-based learning? 
• What sparked your interest or challenged your thinking during centre-based learning and why? 

 
How children learn part one: Learning about memory, interleaved practice, retrieval practice, schema. Overloading 
working memory can hinder learning—chunking and scaffolding help manage this. 
Long-term memory stores knowledge more permanently; effective teaching helps transfer information from working 
to long-term memory. 
 
 I was thinking about all the social factors that might impact young people’s cognitive load and the impact of mobile 
phones on their ability to concentrate.  
 
We looked at the lesson planning document, and it was clear how this linked to the idea 
of memory and breaking down activities. It’s important to recall so it goes into long term 
memory.  

 

This week’s 
core reading 

https://www.teachertoolkit.co.uk/wp-
content/uploads/2018/10/Principles-
of-Insruction-Rosenshine.pdf   

Tick when completed ✓ 

Trainee to complete 
Please complete a reflection on this week’s core reading. 

• Summarise your key reflections/thoughts from the core reading 
• Reflect on its potential application in your practice - this could be where you have seen it 

evidenced or how you might use ideas moving forward. You may link it to previous or current 
placement. 

 
Rosenshine’s principles explores the value of explicit instruction, structured practice, and ongoing review, breaking it 
down into 10 concrete steps. They offer a practical roadmap for planning lessons that are both engaging and 
effective. I’m particularly interested to refine my use of modelling, questioning, and retrieval practice to support 

This should capture any mentor meetings or moments of 

‘mentoring’ throughout the week and can be from any staff 

member, not just your mentor, this includes professional 

conversations  

You should check the box which relates to the 

main learning theme for this week using the 

information on announcements 

The word reflection is important here – you should 

make notes from your CBL. A reflection should be 

your thoughts and development of these ideas 

Brief summary of the 

training, followed by 

some comments on 

what you have taken 

from it.  

Brief summary of the reading, followed by 

some comments on what you have taken 

from it.  

https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
https://www.teachertoolkit.co.uk/wp-content/uploads/2018/10/Principles-of-Insruction-Rosenshine.pdf
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deeper learning. I think this will be really beneficial with Year 10 and I will look out for this in terms of the essay 
writing.  
 
The school I am at currently has a focus on Rosenshine’s focus on the live modelling – 
 people are being trained to use the visualiser more effectively. This is something I will  
work towards. Currently, I am going to practise my initial instructions to support the clarity  
of my delivery.  
 

 

Explore 
MENTOR AND TRAINEE TO COMPLETE TOGETHER IN MENTOR MEETING 

How might the centre-based learning inform practice?  
How can your mentor support you to further explore your learning - e.g. applying learning in context, clarifying understanding, 
linking to current placement/department policies, support from other school-based experts. 
 
I observed a lesson where it was clear that HLJ had broken down the information 

- How to write an opening to a paragraph. This was really useful to see and 
 helped to demonstrate what we learned in a practical sense.  
 
GT (mentor) explained that the school have brought in a do now policy to ensure that 
 teachers are linking to knowledge previously – this is why everyone carries out a  
‘5 for 5’ activity where they recall past knowledge.   
This week I will focus on using my starters to either recall or activate prior knowledge.  

Explore how you can develop this learning in your practice 
• Consider the lessons you are delivering this week, where can you apply this learning?  

• Consider wider school exploration/application  
 

Upcoming teaching:  xxx [subject] lesson: Adapt beginning to break down the use of adjectives 
 within writing 
xxxxx starters – knowledge quiz to recall previous learning – look at SOL on system  
for xxxx to assess what they know 
Observing [subject]  (HLJ) Read the SOL for [subject]   

Explore the application of your targets last week and close any completed targets 
• What successes or progress did you make as a result of your previous targets? 

• Were there any challenges in meeting your targets? How did you address them? 

 
Last week’s target was to develop my starts to lessons and consider the entry into the room. I feel I have gotten much better at 
this, particularly after break time. I have been using my teacher’s voice and presence and have been waiting for silence before I 
deliver instructions.  
 
This has been more challenging when teaching after lunch, however, I have been observing the class teacher and will try to 
implement a countdown in future lessons.  
GT commented that my presence within phonics intervention is improving – I just need to pause and wait.  

Apply 

Setting targets – Minimum expectations 
 
Please set 2-3 targets using Mosaic. 
As a minimum, trainees must be given: 
 

• 1 Subject Knowledge target 

• 1 target linked to the current curriculum theme 
 

This is where you discuss with 

your mentor what you have 

learned, and your mentor helps 

you make connections to 

practice within your setting 

This is more of a practical 

section. Your lessons for this 

week may be planned so 

you may need to look to the 

following week to be able to 

implement learning.  

Ensure you close any 

targets that are 

completed.  

Targets should be set at 

the bottom of the WPR 

and linked to the 

curriculum themes – this 

can help you carry out 

analysis of your focused 

areas of development 
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You may choose to set a further target relating to wider curriculum themes which reflects the trainee’s 
current development need 

Guidance on target setting 
 
Please refer to the Mentor Guide for guidance on target setting 
Discuss and agree up to 3 action steps per target to help the trainee understand and address the target 
Link every target to the relevant curriculum theme or themes 

 

Subject Knowledge target 

Target  Develop deeper subject knowledge in relation to classes taught and descriptive  
writing 

Actions  - Read xxx national curriculum for writing  
- Read xxx SOL and ensure understanding of content covered e.g.  

adjectival phrases 
- Access grammarly to build knowledge of grammar and discuss with  

class teacher  
- Observe teaching of writing by CS teacher focusing on misconceptions  
- of ideas of what an adjectival phrase is 

Curriculum link 
(current 
curriculum 
theme)  

Thinking Professional 

Target linked to current Curriculum Theme  

Target  Develop an understanding of how pupils learn and retain information and understand the full range of 
pupil need in classes 

Actions  - Reread session notes on cognitive load theory  
- Observe xxx lesson to focus on a range of strategies such as  

cognitive load theory, explicit instruction  
 

- Access class lists and relevant data and identify any SEND/PP pupils and access any learning 
plans 

Adapt DO NOW activity for xxx lesson from the system 
Curriculum link 
(current 
curriculum 
theme) 

Planning for Learning 

Optional third target to meet the trainee’s current development needs 
Target   
Actions   
Curriculum link 
(best fit)  

 

 

Targets 

should be 

applicable 

in multiple 

contexts 

Actions 

should be 

precise 

and 

specific 
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Understanding the Curriculum: What is Learn, Explore, Apply and why 

does it matter? 
 

Trainees need support to connect centre-based learning (at the SCITT) with school-based learning (on 

placement). We use the Learn Explore Apply approach to help trainers, trainees and mentors make strong 

connections between training and placement learning. Trainees are asked to reflect on what they have 

learned, explore it further and apply it in the classroom – Learn Explore Apply.  

As a School based programme, most of the trainee implementation occurs on placement. Mentors are an 

integral part of the EXPLORE and APPLY sections 

 

 

 

 

 

 

 

 

 

 

 

Understanding the learning themes and strands in detail 
Our curriculum is divided into Learning Themes and Learning Strands. The themes are used to inform 

trainee learning and to assess their progress – what they understand and how effectively they are able to 

apply it. Our learning strands reflect our Bright Futures values and thread through all aspects of the 

programme, informing trainee thinking and decision-making. 

Please ensure that learning and teaching experiences on placement are also closely linked with the 

curriculum learning themes.  

Centre-based learning (CBL) 

Centre-based learning includes 

Professional Development and Subject 

knowledge training. It is delivered by 

subject knowledge specialists and 

takes place across our partner schools.  

This takes place in centre with the 

support of the SCITT. Mentors should 

be aware of what trainees are 

learning.  

Trainee Learning 

Trainees make active connections 

between centre-based and school-

based learning by attending 

training, reading, independent 

research and observation 

This is the transition between the 

CBL and implementation and may 

be with mentor support  

School-based learning (SBL) 

School based learning should be closely 

aligned to centre-based learning. It is 

facilitated by mentors who provide the 

learning opportunities including 

professional dialogue, observation, 

modelled lessons and planning and 

teaching opportunities. 

This is the most significant areas of 

mentor support 
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Bright Futures SCITT Curriculum 

Learn                Explore              Apply  

Learning Themes (in detail)  

Thinking 

Professional  

(TP)  

  

• TP1. Personal and professional conduct  

• TP2. Commitment to continuing professional development  

• TP3. Engaging with research and evidence  

• TP4. Taking responsibility for developing deeper subject knowledge  

• TP5. Understanding and employing subject-specific pedagogy  

• TP6. Making effective use of the relevant curriculum framework  

• TP7. Commitment to upholding principles of equity, diversity, and inclusion  

Building a 

Learning 

Culture  

(BLC)  

• BLC1. Establishing positive relationships and building trust  

• BLC2. Communicating values and setting high expectations  

• BLC3. Communicating ambition for learners and providing challenge for all  

• BLC4. Using a range of strategies to motivate and engage learners  

• BLC5. Managing the classroom effectively, establishing routines, promoting independence  

• BLC6. Selecting and consistently applying appropriate behaviour management strategies  

• BLC7. Developing learners’ ability to self-regulate and make choices about their learning  

• BLC8. Reflect diversity, promote equity and foster belonging for all  

• BLC9. Pupil literacy and numeracy is developed across all subjects  

Planning for 

Learning  

(PL)  

• PL1. Plan creatively for pupils with SEND, promoting progress and independence 

• PL2. Understand how pupils learn and retain information 

• PL3. Planning is informed by deep subject knowledge  

• PL4. Taking responsibility for knowing and uncovering pupil misconceptions  

• PL5. Creating opportunities for recall and practice to develop pupil fluency  

• PL6. Understanding how to scaffold learning in an equitable way  

• PL7. Planning learning that builds to independence  

• PL8. Understanding the full range of pupil need  

• PL9. Meeting pupil need flexibly using a range of strategies  

• PL10. Plan lessons that engage pupils and promote progress  

Purposeful 

Assessment 

(PA)  

• PA1. Selecting and using appropriate assessment tools to track understanding  

• PA2. Responding flexibly to assessment information gathered  

• PA3. Giving high quality written or verbal feedback  

• PA4. Using feedback to help pupils regulate their own learning  

• PA5. Using and understanding pupil data  

• PA6. Understanding how to assess in a workload-sensitive way  

Developing 

Partnerships 

(PD)  

  

• DP1. Contributing to wider school life  

• DP2. Deployment of support staff  

• DP3. Relationships with parents, carers and families  

• DP4. Pursuing professional development  

• DP5. Engaging with feedback  

• DP6. Collaborating with SENCOs, subject leads, pastoral leads, colleagues and outside agencies to ensure pupils are 

supported  

• DP7. Working with others to safeguard pupils  
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Understanding the Learning Strands 

Our curriculum strands reflect our values as an organisation and thread through every aspect of our 
curriculum and programme.  Our aim is to prepare thinking practitioners who find real satisfaction in their 
work, build inclusive partnerships and understand how to care for their own and the wellbeing of others. For 
this reason, we have identified 4 strands of learning which we believe should thread through all aspects of a 
teacher’s professional practice. Our key messages in each of these areas are set out below:   

The Learning Strands  

Subject 
knowledge 

Deep subject knowledge provides the foundation for effective teaching. Every teacher should be 

committed to developing both their substantive and disciplinary knowledge. Their teaching is 

underpinned by a knowledge of the skills, principles, and big ideas of their subject, whether for a 

single subject or a range of subjects. Sound subject knowledge is both conceptual and 

pedagogical. Teachers should understand the essential concepts in depth as well as effective 

subject-specific pedagogy. We encourage our trainees to engage in professional networks, join 

subject associations, keep up to date with the latest evidence and read enthusiastically around 

their subject. We are laying the foundations for trainees to enthuse others and lead in their 

subject.    

Equity Diversity 
Inclusion (EDI) 

At Bright Futures we share a commitment to creating a safe space for all, based on trust, respect 

and kindness. Our trainees understand their responsibility to uphold the protected characteristics 

of the 2010 Equality Act and to act as a role model in their attitudes and behaviours. Trainees 

understand that relationships are at the heart of effective EDI practice.  Trainees will spend time 

getting to know the community in which the school is based and building partnerships with 

families and carers.  Trainees will value diversity and actively seek ways to reflect the wider 

community in their classroom. Trainees will foster a classroom culture in which children can 

respectfully discuss difference and belonging. EDI practice is seen as a pervasive approach that 

threads through all elements of the teacher’s role.  

Adaptive Practice 
for all 

Bright Futures trainees are committed to adaptive practice for all. They understand how to create 

an environment in which all learners have access to quality first teaching and the opportunity to 

succeed in their work. Bright Futures trainees are able to meet learner needs creatively and 

flexibly. Trainees understand that through structured, appropriate, flexible support, learners can 

be guided towards successful, independent practice. Trainees are able to work collaboratively to 

understand the needs of SEND learners and to plan lessons that give SEND learners full access to 

meaningful learning opportunities. Through careful planning and evaluation, trainees ensure that 

all learners enjoy an appropriate level of challenge and have the opportunity to achieve.  

Mental Health and 
Wellbeing 

Mental Health and Wellbeing are highly valued at Bright Futures which is why we offer Mental 

Health First Aid training to every trainee. As part of our commitment to supporting teacher 

retention, trainees are encouraged to develop practices and habits which support their work-life 

balance. Trainees understand how to manage their own mental health, recognising unhelpful 

behaviours, pursuing activities which promote wellbeing and knowing when to ask for help. 

Trainees will be sensitive to the social, emotional and mental health needs of children and young 

people. They will understand how to develop a classroom culture which supports mental health 

and wellbeing. Trainees recognise that social, emotional and mental health needs can impact 

learning and will routinely employ strategies to address this.  
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Supporting the SCITT Curriculum: Target Setting 
 

Rationale: The Bright Futures SCITT follows a LEARN, EXPLORE, APPLY model. Mentors are crucial within both the 
EXPLORE and APPLY phases where they will take our centre-based learning (CBL) and help trainees understand 
how this relates to their school-based learning (EXPLORE) followed by helping them to APPLY this within their 
lessons through their target setting. 

 
Where on the 
paperwork? 

 
 
 
 

• Target setting takes place at the bottom of the Weekly Progress Review (WPR)  

 

 
How often? 

 

 

• Trainees should be set 2-3 targets weekly.  

• One should be curriculum focused. One should be subject knowledge based.  

• Once a target has been met, it should be marked as approved. 

 
• Targets can carry on beyond one week, as it may take a trainee a few weeks to master the 

area of development. If you have any concerns about a trainee progress, you should 
contact your professional mentor/the SCITT phase lead. 

 

 
How does this 
support centre 
based learning? 

 

 

• Targets should be grounded in the Bright Futures SCITT Learning Themes (Building a 
Learning Culture, Planning for Learning, Purposeful Assessment, Thinking Professional, 
Developing Partnerships) and Learning Strands (Subject Knowledge, Equity, Diversity & 
Inclusion, Adaptive Practice, Mental Health & Wellbeing), ensuring coherence between 
centre-based and school-based learning. 

• Trainees will be given a weekly focus. They should highlight this on their WPR:  
 
 
 
 
 
 
 

 
 
 

• Mentors should highlight this curriculum link when setting targets.  

• Mentors will receive an announcement every week which details the CBL.  

 
How will I know 

if a target is 
appropriate? 

 

 
 

• Targets should be tailored to the trainee’s current phase—Introductory, Developmental, 
or Consolidation—so that expectations match their stage of progress and confidence. For 
example, early targets may focus on establishing routines and managing behaviour (BLC1–
BLC6), while later ones may emphasise adaptive planning and assessment (PL7–PL10, PA2–
PA4). See mentor guide for Learning themes: 2. Mentoring 
 

• Target setting should form part of your trainee's reflective practice and be developed 
through professional dialogue with mentors Initially, mentors may want to consider an 
instructional coaching model as the trainee is a novice however, as the trainee progresses, 
mentors may wish to take a more collaborative or coaching approach.  
 

 Targets should:  

https://app.mosaic.penrose.education/#/institutions/62/course-files?folder={%22folder%22:{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/Secondary/2.+Mentoring/%22,%22name%22:%222.+Mentoring%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false},%22folderStack%22:[{%22id%22:%22%22,%22name%22:%22%22,%22isRootFolder%22:true,%22isRootRoleFolder%22:false},{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/%22,%22name%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false},{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/Secondary/%22,%22name%22:%22Secondary%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false}]}
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What makes an 
effective 
target? 

 

 
 

• Clarify the Area for Development: Begin by identifying a specific aspect of the trainee’s 
practice that requires improvement. This should be clearly linked to one of the Bright 
Futures SCITT Learning Themes 

 

• Define the Actions Required: Outline the practical steps the trainee will take to improve. 
These should be observable and achievable, such as implementing a new strategy, 
additional research, trialling a technique, or engaging in structured reflection.  

 

• Identify Support and Resources: Specify what guidance, materials, or professional input 
the trainee will need to succeed. This might include mentor modelling, peer observation, 
or access to curated resources. 

 

• Signpost Where to Find Support: Provide clear directions to where the trainee can access 
the identified support—such as recommended blogs, books, articles, or SCITT platforms 
like Mosaic. 

 

• Establish Success Criteria: Describe what successful progress will look like in terms of pupil 
outcomes (e.g. improved engagement, behaviour, learning) and the trainee’s teaching 
quality (e.g. confidence, consistency, impact). Make this measurable and linked to 
classroom evidence. 
 

• Set a Realistic Timeframe: Agree on a time period in which the target should be 
achieved—typically 2–3 weeks depending on complexity. Ensure this fits within the 
trainee’s current phase (Introductory, Developmental, or Consolidation).  
 

 
Examples 

 

 
 
 
 
 

Curriculum: (PA) Improve your use of questioning to uncover misconceptions within KS3 
lessons. 

• Review questioning session from CBL  

• Attend training with XX 

• Consider any potential misconceptions and how you might adapt teaching in light of 
these  

• Plan hinge question as part of starter activity with XX 
 
Subject Knowledge: (TP) Prepare to teach the topic of XX to XX next week 

• Review textbook/exam board specification 

• Observe teaching of topic with XX 

• Complete practice questions 

• Review Scheme of Work 

• Look at previous SOW to ensure good understanding of prior knowledge 
 

Helpful 
Documentation 

 

• Example targets for each week and a link to the mentor guide can be found on Mosaic: 2. 
Mentoring 

• ITTECF 

• If you have any questions around target setting, please do not hesitate to contact your 
Phase Lead.  

 
Mosaic offers AI functionality to provide guidance and clarity around target setting. It will make 
suggestions as to the ways in which targets might be made more accessible to trainees but still 
provides mentors with the autonomy to make decisions regarding what is best for trainees.  

https://app.mosaic.penrose.education/#/institutions/62/course-files?folder={%22folder%22:{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/Secondary/2.+Mentoring/%22,%22name%22:%222.+Mentoring%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false},%22folderStack%22:[{%22id%22:%22%22,%22name%22:%22%22,%22isRootFolder%22:true,%22isRootRoleFolder%22:false},{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/%22,%22name%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false},{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/Secondary/%22,%22name%22:%22Secondary%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false}]}
https://app.mosaic.penrose.education/#/institutions/62/course-files?folder={%22folder%22:{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/Secondary/2.+Mentoring/%22,%22name%22:%222.+Mentoring%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false},%22folderStack%22:[{%22id%22:%22%22,%22name%22:%22%22,%22isRootFolder%22:true,%22isRootRoleFolder%22:false},{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/%22,%22name%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false},{%22id%22:%22Bright+Futures+SCITT+(Inc+Culcheth+%26+TCAT+Primary)/Secondary/%22,%22name%22:%22Secondary%22,%22isRootFolder%22:false,%22isRootRoleFolder%22:false}]}
https://assets.publishing.service.gov.uk/media/661d24ac08c3be25cfbd3e61/Initial_Teacher_Training_and_Early_Career_Framework.pdf
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Section 3: Supporting your Trainee 

Feedback 
Lesson Feedback 
Trainees do not get formally observed by mentors. Instead, they receive informal feedback after lessons. 

This should focus on the ‘highest leverage’ moments of the lesson and can be captured in their orange 

feedback books and should be brief bullet points.  

Professional mentors may wish to visit lessons once per placement or drop in more frequently, if they wish. 

While this prepares trainees for their ECT induction, please be mindful of trainee workload and wellbeing 

and ensure they are informed of any visits you may wish to undertake.    

Collaborative Progress Reviews (CPR) 
Collaborative Progress Reviews are an opportunity to review trainee progress together. The purpose of the 

CPR is to ensure that trainee learning needs are being met and to review progress to date.  The SCITT Phase 

Lead will consider trainee and mentor accounts of trainee learning against the curriculum learning strands. 

The Phase Lead will consider the stage the trainee has reached. The CPR will generally take place in person 

but may take place online where appropriate. A CPR will be carried out on each of the major placements.  

Lesson Visit 
As part of the CPR process, trainees will receive a lesson visit from the Course Lead at least once but 

normally during both placements during the SCITT year. The Phase Lead will contact you to arrange a 

suitable time and date for the lesson visit. The 20-minute lesson visit will be followed up with a CPR 

discussion with mentor and trainee. This visit is not about providing the trainee feedback on the lesson, but 

is an opportunity to review trainee progress and to ensure that training needs are being met. It is not an 

assessment. 

 

Quality Assurance and Reporting 
A trainee must meet all the Teachers’ Standards at the end of the programme in order to be recommended 

for Qualified Teacher Status, but the Teachers’ Standards are no longer used as a developmental or 

assessment tool during the programme. We do ask you to review trainee’s progress towards this at key 

assessment points. Please consider the point a trainee has reached on the programme when reviewing 

progress. 

 

We use the following system to indicate whether a trainee is on track to meet the Teachers’ Standards at the 

end of the programme: 

 

Cause for Concern 
This means that the trainee is not making expected 
progress even with support. 

On Track 
Given the point the trainee has reached on the 
programme, are they on track to meet the Teachers 
Standards by the end of the programme? 
Have they made appropriate progress for the point they 
have reached in the SCITT year? 
 

 

Please contact us if you have concerns about progress at any point. Our procedure for addressing concerns is 

addressed in the seeking support section of the Primary Handbook and this is shared with trainees. A concern 

can be raised by either the trainee or the mentor team. 
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We are committed to ensuring that trainees have a quality training experience. We use a number 

of approaches to quality assure training and placement including trainee voice, session evaluations, mentor 

training, lesson visits, Collaborative Progress Reviews and monitoring of targets and progress through Mosaic. 

Our approach is inclusive and based on positive relationships with our partner colleagues. The focus of all our 

quality assurance measures is shared learning and development.  

Key Assessment Points 

ASSESMENT DATES 

Placement A (5-11) Interim Report  09/10/26 

Summative Report A 29/01/26 

Placement A (Primary with SEND and Primary 3-7) Interim Report A 09/10/26 

Summative Report A 11/12/26 

Short Placement (Primary with SEND and Primary 3-
7) 

Interim Report 05/02/27 

Placement B (All programmes) Interim Report  19/03/27 

Summative Report B 18/06/27 

 

 

*Please note that at times and due to reasons out of our control there might be a need to make minor 

adjustments to the schedule above. 

Reporting Reminders 

All reporting is carried out on Mosaic. The SCITT Co-ordinator will email to let you know when the review point 

opens. We plan in sufficient time for you to complete the report and meet the deadline.  

Interim Report 

The interim report should take place at the midway point of the placement. The mentor and trainee will 

receive an email from the SCITT Co-ordinator to let you know that the Interim Review Point is now open. This 

is a short, tick box response form to indicate whether the trainee is making progress against the curriculum 

learning strands and as a result, is on track to meet the Teachers’ Standards by the end of the course.  

Summative Report 

At the end of each placement, trainees should complete their section of the summative review on Mosaic, 

reflecting on their own progress against the curriculum learning strands. Once this is complete, the mentor 

can add their response to trainee comments. 

All reports are reviewed and moderated. The final summative report is used to inform the trainee’s 

recommendation for QTS and must indicate that a trainee has met all the Teachers’ Standards. Any concerns 

regarding this must be flagged to the Course Lead in advance of the report submission. 

Naturally Occurring Evidence 

Trainees do not have to collate folders of evidence but their evidence of engagement with the programme 

will be collated through their documentation and reports.  
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Trainee Concerns 
The SCITT trainee journey is not linear. Trainees will develop at different rates, and progress may fluctuate 

across the year as responsibilities increase, confidence grows, and placements change. Periods of challenge 

are a normal and expected part of professional development. 

It is essential that trainees, mentors and SCITT staff stay in regular contact. Open communication allows 

concerns to be identified early and addressed supportively. Mentors play a key role in encouraging trainees 

to raise concerns promptly and in ensuring that appropriate colleagues are informed. The shared aim is not 

to judge performance in isolation, but to support trainees through timely guidance, monitoring and 

intervention where necessary. 

You may wish to escalate situations to professional mentor before approaching the SCITT, but we are always 

happy to be contacted.  

Trainees may have support formalised as part of our support process. This can be found on our website 

https://www.bright-futures.co.uk/wp-content/uploads/2021/11/Bright-Futures-SCITT-Support-Process.pdf 

and in the Phase Handbook. Please note, raising informal concerns with the Phase Lead forms part of our 

Stage 1 support plan. This does not mean it will necessarily escalate to Stage 2.  

Under the Equality Act 2010, Ofsted and Initial Teacher Education (ITE) providers must make reasonable 

adjustments to ensure trainee teachers with disabilities, neurodivergence, or long-term health conditions 

are not substantially disadvantaged. Support includes flexible interview processes, tailored classroom 

mentoring, and adjustments to training hours or teaching loads to ensure, rather than hinder, success. 

(https://www.gov.uk/guidance/equality-duties-on-education-inspection ) 

Common SCITT Trainee Concerns 

Who to contact indicates the person the mentor should contact in the first instance. Any further concerns 

e.g. attendance, absence, progress may be escalated to the Director of SCITT by members of the SCITT 

Team.  

Any Safeguarding concerns regarding the trainee and their conduct should be reported 

directly to the Director of SCITT (DSL).  

Area Common 

Concern 

What This Might Look 

Like in SCITT 

Mentor / SCITT 

Response 

Who to 

Contact 

Safeguarding Trainee conduct Boundary breaches, 
inappropriate 
contact, failure to 
report 

Contact Director of 
SCITT 

Director of 
SCITT 

Pastoral Workload and 

wellbeing 

Signs of stress, 

fatigue, emotional 

responses, missed 

deadlines 

Support 

prioritisation, clarify 

expectations, 

encourage 

sustainable workload, 

reasonable 

adjustments 

Professional 

Mentor; SCITT 

Manager; 

Phase Lead 

https://www.bright-futures.co.uk/wp-content/uploads/2021/11/Bright-Futures-SCITT-Support-Process.pdf
https://www.gov.uk/guidance/equality-duties-on-education-inspection


40 
 

Pastoral Attendance or 

punctuality 

Lateness, absence, or 

failure to follow 

reporting procedures 

Address early, 

reinforce professional 

expectations, record 

concerns 

Professional 

Mentor; SCITT 

Manager; 

Phase Lead 

Pastoral Professional 

conduct and 

identity 

Uncertainty around 

staffroom conduct, 

communication, or 

boundaries 

Model professional 

behaviour, provide 

explicit guidance, 

document advice 

Professional 

Mentor; SCITT 

Manager; 

Phase Lead 

Pastoral Personal 

circumstances 

Outside factors 

impacting 

engagement, focus, 

or progress 

Respond with 

empathy, encourage 

disclosure, escalate 

where appropriate, 

reasonable 

adjustments 

Professional 

Mentor; SCITT 

Manager; 

Phase Lead 

Pastoral/Professional Organisation Planning completed 
late, paperwork 
disorganised, 
difficulty meeting 
deadlines 
 

Support use of 
planning timelines 
and systems, model 
organisation 
strategies, set short-
term goals 
 

Professional 
Mentor; SCITT 
Manager; 
Phase Lead 

Academic / 

Professional 

Lesson planning Unclear learning 

objectives, weak 

sequencing, 

inappropriate pacing 

Co-plan lessons, 

share exemplars, 

focus on learning 

over activities 

Professional 

Mentor; Phase 

Lead 

Academic / 

Professional 

Classroom 

behaviour 

management 

Inconsistent routines, 

low-level disruption, 

lack of authority 

Observe teaching, 

provide practical 

strategies, support 

consistent routines 

Professional 

Mentor; Phase 

Lead 

Academic / 

Professional 

Subject 

knowledge gaps 

Insecure explanations 

or avoidance of 

specific topics 

Identify gaps, direct 

further study, plan 

supported teaching 

Professional 

Mentor; Phase 

Lead 

Academic / 

Professional 

Assessment and 

feedback 

Marking lacks clarity 

or impact on pupil 

progress 

Model effective 

feedback, support 

use of success criteria 

Professional 

Mentor; Phase 

Lead 

Academic / 

Professional 

Responding to 

feedback 

Targets not met, 

limited evidence of 

progress over time 

Prioritise actions, 

revisit targets, 

escalate if concerns 

persist 

Professional 

Mentor; Phase 

Lead 

 

 



41 
 

Case Studies 

 

 

 

 

Trainee: Ahmad 

Early in the placement, the mentor identifies a pattern of occasional lateness and inconsistent absence 

reporting. This is addressed promptly through a supportive but clear discussion, reinforcing professional 

expectations around attendance and communication. Ahmad explains that uncertainty around reporting 

procedures has contributed to the issue. The mentor clarifies expectations and agrees clear actions, including 

reviewing the SCITT attendance policy and confirming reporting routes. The concern is recorded and shared 

with the Professional Mentor and SCITT Manager, with the Phase Lead also informed for monitoring purposes. 

Follow-up discussions confirm improved punctuality and communication. 

 

 

 
Trainee: Sophie 

During the placement, Sophie’s mentor identifies signs of stress, including fatigue, emotional responses to 

feedback and missed deadlines. The concern is addressed promptly through a supportive discussion focused on 

workload and wellbeing. Together, they review expectations and prioritise key tasks to reduce pressure. The 

mentor consults with the Phase Lead and SCITT Manager to discuss what reasonable adjustments may look 

like, including temporary flexibility around deadlines and a reduced focus on non-essential tasks. Agreed 

actions are recorded and shared. Ongoing monitoring shows improved wellbeing, organisation and 

engagement. 

 

 

 

Trainee: Rachel 

During the placement, Rachel’s mentor identifies challenges with classroom behaviour, including inconsistent 

routines, low-level disruption and a lack of teacher authority. The mentor addresses this through planned 

lesson observations focused specifically on behaviour management. Practical strategies are modelled and 

discussed, including establishing clear routines, consistent use of expectations and effective use of voice and 

presence. Rachel is supported to apply these strategies consistently across lessons. The mentor monitors 

implementation and provides targeted feedback. The Professional Mentor is informed, and targets are 

recorded on Mosaic – the phase lead can be informed at this point to make them aware that targets are being 

repeated. Over time, improvements in classroom routines and pupil behaviour are evident. 
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How to contact us 
The Bright Futures SCITT Team are happy to support your development during the training year. All staff 

work flexibly so email is the quickest way to get in touch with us. Please email to arrange a call if you’d 

prefer.  

SCITT Role Name Email  Telephone  Nature of enquiry 

Director of 

SCITT  

Eleanor 

Davidson  

EDavidson@bright-

futures.co.uk 

0161 823 

7073 

Trainee progress, Safeguarding 

concerns 

SCITT Early 

Years Lead 

Donna 

Lamey 

DLamey@bright-

futures.co.uk 

0161 823 

7073 

Trainee progress, training and 

pastoral 

SCITT 

Primary Lead 

Gemma 

Taylor 

GTaylor@bright-

futures.co.uk 

0161 823 

7073 

Trainee progress, training and 

pastoral 

SCITT 

Secondary 

Lead 

Niamh 

Devlin  

Ndevlin@aggs.bright-

futures.co.uk 

0161 823 

7073 

Trainee progress, training and 

pastoral 

SCITT 

Manager 

Hilary 

Langmead-

Jones 

HLangmead-

jones@bright-

futures.co.uk 

07549 

025620 

 

SCITT Operations and 

Administration 

Pastoral Support 

 

SCITT 

Coordinator 

Christine 

Sorensen 

CSorensen@bright-

futures.co.uk 

0161 823 

7073 

Reporting enquiries 

Evaluations 

Mosaic 

 

Please do not hesitate to contact Bright Futures SCITT should you have any further questions. 

Thank you for mentoring one of our trainees.  
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